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Artemis Fowl

Title of Unit: Artemis Fowl
Year:
7

Term:
Spring 3

Duration:
6 wks

Set:
MA

Assessment focuses
EVALUATE OWN SPEAKING AND LISTENING: TELEVISION
TALK SHOW/
DEBATE: IS ARTEMIS FOWL UNQUESTIONABLY A VILLAIN?
The scheme will also cover:
Commentary
Provide an explanation or commentary which links words with
actions or images, e.g. a sports commentary or talking to a
sequence of images
Questions to clarify or refine
Ask questions to clarify understanding and refine ideas
Hidden messages
Recognise the range of ways in which messages are conveyed,
e.g. tone, emphasis, status of speaker.
Work in role
Explore and develop ideas, issues and relationships through work
in role
Assessment pieces
ü Discussion programme – What happens at the end of Artemis
Fowl + Evaluation of performance
Other possible tasks to cover:
ü Character studies and hot-seating
ü Mantle of the expert
ü Mind-mapping
ü Dramatic monologue
ü Positive and assertive language in persuasive speech and
writing
ü Debate
ü Delivering instructions
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Teaching sequence
Week 1:
Coverage: chapters one and two
Outcome: Using sophisticated language in discussion, Artemis
character study (hot-seating)
Week 2:
Coverage: chapters three and four
Outcome: Comparing Holly and fairies (Does Holly Short meet
traditional criteria for fairies at all? Mind map and discussion), Foaly
compared to Firenze from Harry Potter comparative discussion and
language study, predicting Holly’s reaction to her predicament
(speculating, dramatic monologue)
Week 3:
Coverage: chapters five and six
Outcome: Root’s action plan for rescue, writing and delivering speech in
character (positive and assertive language). Is Artemis a villain? Mind
mapping, debate
Week 4:
Coverage: finish debate, chapters seven and eight
Outcome: Mulch Diggum’s guide to stealing a fairy – a step by step plan
by an arch burglar and expert thief (factual discussion, giving
instructions). Plans to escape – each character’s point of view on what
happens next
Week 5:
Coverage: chapter nine hypothesis
Outcome: predicting the ending (practising delivering hypothesis, based
on understanding of characters and situation)
Week 6:
Coverage: Chapter nine and evaluation
Outcome: Deliver hypotheses in groups as a discussion programme,
using appropriate language. Write evaluations of delivery.
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LESSON PLANS, WEEK 1
Week 1, lesson 1
RESOURCES: Copies of Artemis Fowl (Hyperion Books; Reprint edition (May 2002),
Sheets 1 (cut up) and 2, and glue
ü

ü
ü

ü

STARTER - Discuss what kind of language we should use when speculating, and explain
that this unit will involve lots of discussion, most importantly about characters, situations,
and what happens next. Look at sheet 1 on speculative language, and explain that they
should try to use as much of it as possible when questioning.
Read the prologue. Ask what they already know about Artemis Fowl. Can they predict
anything that could happen in the novel? Write down one thing they think might happen 1)
immediately 2) later on in the novel.
Read first chapter of the novel together. Explain that the language is extremely
sophisticated – ask what else immediately appears to be sophisticated in this text?
(Artemis should come up). Look at extracts from chapter 2 (Sheet 2). Again, get them to
predict something that they think will happen, using the clues on this sheet, and then
complete the exercise at the top of the page.
Discuss what they consider to be ‘sophisticated’ in the language, and then work out what
the difficult words mean.

Homework: Read chapter 2
Week 1, lesson 2
RESOURCES: Copies of the text, sheets 3, 3a, 3b and 4 (cut up; sheet 3 should be
photocopied enough times then cut into four pieces, enough for one per pair), a
thesaurus and glue
ü STARTER – using questioning to open up discussion. Start by questioning a student on
how their day is going so far. First of all, ‘probe’ using the questioning phrases on sheet 4.
Then attempt to draw another student in. Explain your motives, and hand out sheet and
stick in.
ü Hand out sheets 3 and 3b. Explain that ‘The People’ have sophisticated language also. In
pairs, students should work out the code. Don’t let them have too long on this – five
minutes only!
ü Most of the class won’t have finished, but explain how the coded writing is like reading
lots of words we don’t understand. What can we do to help us? (They’ll hopefully spot the
thesaurus at this point, and will hopefully mention dictionaries as well). Look at sheet 3a,
and ask how close they came.
ü Ask the class to choose three topics they could talk comfortably on for a minute. They
should then choose one of the three, and begin writing their speech.
Week 1, lesson 3
RESOURCES: Copies of the text, enough thesauruses for the whole group, sheet 5 (cut
up) and glue
ü (Extended) STARTER - Students get into pairs, and label themselves Arty 1 and Arty 2.
Look at sheet 5, and explain that each pair is going to do some Artemis Fowl hot seating.
Each student should write out seven questions for their partner, as if they were Artemis in
chapters one and two. They can also ask questions that speculate on what happens next
(remind them to look at their copies of sheets 1 and 4). Arty 1 will then use some of the
sophisticated vocabulary (taken from the text, sheet 5) to answer the questions posed, as
much in character as possible. They should then swap roles, and Arty 2 answers
questions in character. This should not take more than 15 minutes.
ü Students get out their speeches from last lesson. Explain that they are going to
sophisticate their speeches using the thesauruses, changing at least 10 words to use
more interesting vocabulary.
ü Back in pairs, students should read out their speeches, with their partner listening
carefully and taking notes. Their partner should probe and criticise constructively, telling
them which words they think fit, and asking for explanations of anything they don’t
understand. They should also try to time themselves – the speeches last for at least a
minute.
ü Best speeches get read out to whole class.
ü Ask class some of the new words they’ve learned today.
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LESSON PLANS, WEEK 2
Week 2, lesson 1
RESOURCES – Sugar paper, pens, sheets 6a – d
ü STARTER – speculate on the weather. Ask students what they think, and they should
hypothesise using their knowledge from last weeks’ lessons – this should involve more
than just guessing, but taking into account what’s come before.
ü Working in small groups, they should speculate on today’s lesson content for their other
classes, but explain that their hypotheses should, again, not simply be guesses but
informed by prior knowledge. Ask what they’ve come up with, and if others agree.
ü Explore fairy pictures one by one as examples of ‘typical’ fairies. Show final ‘Holly’ picture
– does this fit the description?
ü Read chapter 3, up to the entrance of Foaly (‘Foaly was waiting for her in Ops.’)
ü Begin a mind map (they can do this on the back of one of the pages in their booklet),
placing two questions on the sheet: ‘What do we think of when we read about fairies in
books?’ and ‘Does Holly Short meet traditional criteria for fairies in any way at all?’ The
questions should have some links between them on the mind map.
ü Tell the class that you will be listening as you walk around the room, and expect to hear
questions and speculation as the mind maps are made.
ü Students should also come to some conclusion about the questions, this time giving an
informed answer.
Homework: Read the rest of chapter 3.
Week 2, lesson 2
RESOURCES – Sheets 7, 8a, 8b, and 9a – c, sheet 10, teacher sheets 1a and 1b
ü STARTER – spray diagram on Foaly. What did students think of Foaly? Have we got
anything to compare him to?
ü Show pictures of centaurs, first from ancient greek art, then the cartoon ones – they might
recognise the ‘Fantasia’ centaurs (the turquoise ones). Ask how they compare to their
own ideas about Foaly.
ü Show the third image, of Firenze, and ask if they recognise him (cover up the sheet ref at
the top of the page.)
ü Read the extracts from the texts aloud.
ü In groups of four, re-read the extracts, and write a comparative list. When they’ve finished
ask the class how we can: a – compare Foaly and Firenze
and b – compare the styles of writing in the two extracts
ü Tackle b as a model, as this is more difficult – see teacher sheet 1 for an example of
comparison. Students should then begin writing a short comparison of the characters,
using the comparative vocab sheet.
ü Before the end of the lesson, each group should have a comparison to present.
Week 2 lesson 3
RESOURCES – sheet 1, mood sheets (1 set per group)
ü STARTER– read chapter 4 around the class. Write a quick a character study on Holly
Short, a ten point list, including physical and character attributes.
ü Explain that students will be working on a dramatic monologue today, based on Holly’s
predicament. Explain that this will be Holly talking to herself about what has happened to
her, and how she is feeling about it, which we can predict through prior knowledge of her
character.
ü In groups of four, using their language for speculation and the mood sheets, they should
focus on the emotions given and discuss Holly’s reaction to her predicament.
ü Students should then write a 100 - 150 word monologue for one of the given moods that
they have discussed (you can choose who does what).
Homework: Finish off monologue

6

Artemis Fowl
LESSON PLANS, WEEK 3
Week 3 lesson 1
RESOURCES – sheet 11, Sheet 12 (OHP), teacher sheet 2
ü STARTER – model: give the class a pep talk for passing their exams (see teacher sheet
2)
ü Read up to p.84 from the start of chapter five. Discuss Root’s feelings about Holly’s
capture – what do students predict he’ll do? Look at sheet 11 and discuss with students.
The really important points for this speech are ANECDOTES, OPINION, and TRIPLETS.
Show sheet 12 on the board, and discuss the effects these speeches would have had on
people – what do students think?
ü They should devise, in pairs, a rousing speech to rally the troops against Artemis Fowl,
and to stir them up to rescue Holly, using the speech-making devices. This needs to be
finished by the end of the lesson
ü Before the end, hear some of the monologues from last lesson and some of the speeches
from this one.
Homework: finish reading chapter five, and speeches if they are incomplete.
Week 3 lesson 2
RESOURCES – sheets 13a and b
ü Starter – discuss Root’s actions – what did happen next
ü Read up to page 131. Put the following statement on the board: Artemis Fowl is,
unquestionably, a villain. Split the class into four, and get them to mind-map the
question in their books. Don’t discuss the answers at this point, give out sheets 13a and
b, and explain that the class is going to have a debate, and that they are going to be in
two teams. Explain the following to them (or put it on the board):
ü

You are now a member of your selected team. Your team will be graded as a whole. This
means that you will be as strong as your weakest link. Be sure that you work together so
that all members of your team have an adequate background of the positions and
arguments that you will be proposing.

ü

There will be an opening statement made by your team. This should be 3-5 minutes long
and should state your team's position and the arguments/solutions you will be proposing.
You’ll need two people – a captain and co-captain – to be in charge of this.

ü

You should have at least FOUR questions for each of your two opponents. These should
be on separate pages or on note cards for easy reference. The questions should be
specifically directed to your opponents and should be concise and clear. You should have
about five members of the group working on this.

ü

You should have answers prepared which will be used to respond to your opponents
questions. Imagine that you are from the other teams and determine what questions may
be asked of your team. You should have about five members of the team working on this.
You should have a final conclusive argument/statement drawn up which will be written at
the end of your debate. This should be no longer than seven minutes. You should take
notes during the entire debate so that you may refer to these in your final presentation of
your team's views. There should be about three people working on this.

ü

When you have determined who will be responsible for each portion of your team's
debate, it is up to you to prepare yourself for the challenge that lies ahead. Only one team
will win this debate. The winning team will:
• have a solid background regarding all material
• have plenty of evidence to back up claims
• use teamwork to teach all in group the important concepts behind specific
positions
• be creative/psyche out opponents
• outclass opponents/never give an answer of "uh...."
ü Students start work in teams on their debates.
ü

Week 3 lesson 3
RESOURCES – sheets 13a and b
ü Students work in teams on their debate, which will take place next lesson.
Homework: finish chapter six, prepare for debate
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LESSON PLANS, WEEK 4
Week 4 lesson 1
Debate, following conventions. You are the chair. This will probably take up the whole lesson,
but if not, begin reading chapter seven.
Homework: read to ‘the rather large gentleman’ on page 184
Week 4, lesson 2
RESOURCES – Teacher sheet 3, sheet 14
STARTER – model giving instructions a la Jamie Oliver or Delia Smith (see teacher sheet 3.
You may have to ask the class to use their imaginations a bit). Discuss the point of what
they’ve just seen.
Read on in chapter seven, and finish. Try to get them to guess what today’s task could be,
then tell them they have to write a step-by-step guide to rescuing a fairy in the style of Mulch
Diggums. How would Mulch do it? What would he use? What instructions would he give?
Give students sheet 14, then get them to work on their guides in pairs.
Week 4, lesson 3
Finish step by step guides, and deliver to class in pairs.
Read chapter eight around the class for half the lesson, then in small groups. This needs to
be finished this lesson.

DON’T
LET THEM READ
CHAPTER 9
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LESSON PLANS, WEEK 5
Week 5, lesson 1
RESOURCES – Sheet 15
Explain that the final assessment will be a discussion programme using all the language and
skills that they have learned so far.
Bullet-point a SHORT summary of the story so far. List the major characters – Artemis, Holly,
Root, Butler, Foaly, Mulch.
Ask the class to recap some of the speculative language that they have become familiar with.
Divide the class into groupings of seven and eight, and read sheet 15. Students need to start
work, following your instructions.
Homework: prepare for discussion programme next week
Week 5, lesson 2
Discussion preparation and practise
Week 5, lesson 3
Discussion preparation and practise. Work out a running order for next lesson.
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LESSON PLANS, WEEK 6
Week 6, lesson 1
RESOURCES – DigiCam, if possible
Discussion programmes – video if possible
Homework: Read up to p261, ‘I’m not a soldier’
Week 6, lesson 2
RESOURCES – sheet 15a
Read the rest of chapter nine, and discuss their hypotheses. Were they right?
Read out sheet 15a.
Begin drafting evaluations.
Week 6, lesson 1
RESOURCES
Finish evaluations.
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Sheet 1: Language to use for hypothesis, speculation and prediction
WHAT’S A HYPOTHESIS?
WHEN DO WE SPECULATE?
CAN YOU PREDICT WHAT HAPPENS NEXT?
You’ll be learning about these three actions while studying Artemis Fowl, but
you need to CHECK that you understand what they mean. Use the LANGUAGE
below to give yourself some clues!
A HYPOTHESIS IS...

AN EXAMPLE OF A HYPOTHESIS MIGHT BE...

IF I’M SPECULATING ABOUT SOMETHING, I’M...

AN EXAMPLE OF A SENTENCE WHERE I’M SPECULATING MIGHT BE...

WHEN I’M TRYING TO PREDICT SOMETHING, I’M...

AN EXAMPLE OF A PREDICTION MIGHT BE...

–	
  adverbials:	
  Probably	
  …,	
  Possibly	
  …,	
  Maybe	
  …,	
  Perhaps	
  …,	
  Presumably	
  …
–	
   modal	
  verbs	
  (can,	
   may,	
   might,	
  should,	
  will):	
  It	
  may	
  be	
  …,	
  Should	
  we	
   …?	
  Could	
   we	
  
…?
–	
  other	
  tentative/	
  speculative	
  verbs:	
  I	
  think	
  …,	
  This	
  suggests	
  …,	
  I	
  wonder	
  …,	
  I	
  guess	
  
…,	
  I	
  suppose	
  …,	
  I	
  doubt	
  …
–	
  questions:	
  What	
  if	
  …?	
  What	
  about	
  …?
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Sheet 2: PASSAGES FROM ARTEMIS FOWL, CHAPTER 2
Look at the passages below.
1. Highlight or underline any words that stand out as unusual, or aren’t
used in every day conversation.
2. If you can, write a substitute word above or next to the one in the text.
Try to do this without a dictionary.
1. He worried about his mother’s condition. She hadn’t seen the light of day in
a long time now. Then again, should she miraculous recover, emerging
revitalized from her bedchamber, it would signal the end of Artemis’s own
extraordinary freedom. It would be back off to school, and no more
spearheading criminal enterprising for you, my lad.

2. At last. A hit. The male symbol was remarkably similar to the Anubis god
representation on Tutankhamen’s inner-chamber hieroglyphics. This was
consistent with his other findings. The first written human stories were about
fairies, suggesting that their civilization predated man’s own. It would seem
that the Egyptians had simply adapted an existing scripture to suit their needs.

3. There were other resemblances. But the characters were just dissimilar
enough to slip through the computer’s net. This would have to be done
manually. Each Gnommish figure had to be enlarged printed and then
compared with the hieroglyphs.

4. The computer program wasn’t built to handle something like this, so
Artemis had to improvise. With a craft knife and a ruler, he dissected the first
page of the Book and reassembled it in the traditional Western language
order – left to right, parallel rows. Then he rescanned the page and fed it
through the modified Egyptian translator.
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Sheet 3: page from “The Booke of the People”
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Sheet 3a: "The Booke of the People”, transcribed.

The Booke of the People.
Being instructions to our magicks
and life rules.
Carry me always, carry me well.
I am thy teacher of herb and spell.
I am thy link to power arcane.
Forget me and thy magick shall wane.
Ten times ten commandments there be.
They will answer every mystery.
Cures, curses, alchemy.
These secrets shall be thine, through me.
But, Fairy, remember this above all.
I am not for those in mud that crawl.
And forever doomed shall be the one,
Who betrays my secrets one by one.
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Sheet 3b:

Cracking the code!
Sheet 3b:
Cracking the code!
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Sheet 4: Questioning
We spend an awful lot of time asking questions from day to day, but what
kinds of questions are really useful? Before you ask questions, you need to
understand the kinds of answers you’re searching for. Will you use closed
questions or open ones? Do you have an answer in mind, a hypothesis? Can
you predict the answers? There are particular kinds of questions that will open
discussion, that will probe and will also challenge the person or people you’re
questioning.
Use the questions below, working with the person next to you, on the topic
that your teacher gives you. Do they work well? What else can you ask to
elicit (draw out) a variety of interesting answers?
How to use questions to open up a discussion, such as: What about …?
(offering a suggestion). So what do you think, Sam? (drawing in someone
else).
What works well?

What did you add?

How to use questions to probe/challenge: And what about …? What if …? Do
you agree, irrespective of …? So why do you think that …? After what Sara
has just said, do you still believe …? Do you really feel that …? What about
the opposing view that …?
What works well?

What did you add?
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Sheet 5: Sophisticated vocabulary for Artemis
Let’s face it, Artemis Fowl isn’t your average evil teenage genius. Eoin Colfer
helps us to remember this throughout the novel with the use of a variety of
sophisticated vocabulary, some of which you can see below:

Sufficient
However
Conclusive
Authority
Translation

Excruciating
Certainly
Unfortunate
The People
Coding

Preposition
Patience
Slight
Extraordinary
Criminals

Which words do you understand? Put a tick next to them.
Which don’t you understand? Highlight them, then find out what they mean.
And write it down.

Which words are you able to use in a sentence? Try it!

How many words can you combine in a sentence? Check that it makes sense.
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Sheet 6a: Fairies
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Sheet 6b: Fairies
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Sheet 6c: Fairies
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Sheet 6d: Holly Short
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Sheet 7: Extract from Artemis Fowl
FOALY
Foaly was waiting for her in Ops. Foaly was a paranoid centaur, convinced that
human intelligence agencies were monitoring his transport and surveillance network.
To prevent them reading his mind, he wore a tinfoil hat at all times.
He glanced up sharply when Holly entered through the pneumatic double doors.
'Anybody see you come in here?'
Holly thought about it.
'The FBI, CIA, NSA, DEA, MI6. Oh and the EIB.'
Foaly frowned. 'The EIB?'
'Everyone in the building,' smirked Holly.
Foaly rose from his swivel chair and clip-clopped over to her.
'Oh, you're very funny, Short. A regular riot. I thought the Hamburg affair might have
knocked some of the cockiness out of you. If I were you, I'd concentrate on the job in
hand.'
Holly composed herself. He was right.
'OK, Foaly. Fill me in.'
The centaur pointed to a live feed from the Eurosat, which was displayed on a large
plasma screen.
'This red dot is the troll. He's moving towards Martina Franca, a fortified town near
the city of Brindisi. As far as we can tell, he stumbled into vent E7. It was on cooldown after a surface shot, that's why the troll isn't crispy barbecue right now.'
Holly grimaced. Charming, she thought.
'We've been lucky in that our target has bumped into some food along the way. He
chewed on a couple of cows for an hour or two, so that bought us a bit of time.'
'A couple of cows?' exclaimed Holly. 'Just how big is this fellow?'
Foaly adjusted his foil bonnet. 'Bull troll. Fully grown. One hundred and eighty kilos,
with tusks like a wild boar. A really wild boar.'
Holly swallowed. Suddenly Recon seemed a much better job than Retrieval.
'Right. What have you got for me?'
Foaly cantered across to the equipment table. He selected what looked like a
rectangular wristwatch.
'Locator. You find him, we find you. Routine stuff.'
'Video?'
The centaur clipped a small cylinder into the accommodating groove on Holly's
helmet.
'Live feed. Nuclear battery. No time limit. The mike is voice-activated.'
'Good,' said Holly. 'Root said I should take a weapon on this one. Just in case.'
'Way ahead of you,' said Foaly. He picked a platinum handgun from the pile. 'A
Neutrino 2000. The latest model. Even the tunnel gangs don't have these. Three
settings, if you don't mind. Scorched, well done and crisped to a cinder. Nuclear
power source too, so plug away. This baby will outlive you by a thousand years.'
Holly strapped the lightweight weapon into her shoulder holster.
'I'm ready ... I think.'
Foaly chuckled. 'I doubt it. No one's ever really ready for a troll.'
'Thanks for the confidence booster.'
'Confidence is ignorance,' advised the centaur. 'If you're feeling cocky, it's because
there's something you don't know.'
Holly thought about arguing, but didn't. Maybe it was because she had a sneaking
suspicion that Foaly was right.
The pressure elevators were powered by gaseous columns vented from the earth's
core. The LEP tech boys, under Foaly's guidance, had fashioned titanium eggs that
could ride on the currents. They had their own independent motors, but for an
express ride to the surface there was nothing like the blast from a tidal flare.
Foaly led her past a long line of chute bays to E7. The pod sat in its clamp, looking
very fragile to be rocketing about on magma streams. Its underside was charred
black and pockmarked from shrapnel.
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The centaur slapped it fondly on a fender. 'This baby's been in service for fifty years.
Oldest model still in the chutes.'
Holly swallowed.The chutes made her nervous enough without riding in an antique.
'When does it come off-line?'
Foaly scratched his hairy belly. 'With funding the way it is, not until we have us a
fatality.'
Holly cranked open the heavy door, the rubber seal yielding with a hiss. The pod was
not
built for comfort. There was barely enough space for a restraining seat among the
jumble of electronics.
'What's that?' asked Holly, pointing at a greyish stain on the seat's headrest.
Foaly shuffled uncomfortably.
'Erm ... brain fluid, I think. We had a pressure leak on the last mission. But that's
plugged now. And the officer lived. Down a few IQ points, but alive, and he can still
take liquids.'
'Well, that's all right then,' quipped Holly, threading her way through the mass of
wires.
Foaly strapped the harness on to her, checking the restraints thoroughly.
'All set?'
Holly nodded.
Foaly tapped her helmet mike. 'Keep in touch,' he said, pulling the door behind him.
Don't think about it, Holly told herself. Don't think about the white-hot magma flow
that's going to engulf this tiny craft. Don't think about hurtling towards the surface with
a MACH 2 force trying to turn you inside-out. And certainly don't think about the
blood-crazed troll ready to disembowel you with his tusks. Nope. Don't think about
any of that stuff ... Too late.
Foaly's voice sounded in her earpiece. 'T-minus twenty,' he said. 'We're on a secure
channel in case the Mud People have started underground monitoring. You never
know. An oil tanker from the Middle East intercepted a transmission one time. What a
mess that was.'
Holly adjusted her helmet mike.
'Focus, Foaly. My life is in your hands here.'
'Uh ... OK, sorry. We're going to use the rail to drop you into E7's main shaft, there's a
surge due any minute. That should see you past the first hundred klicks, then you're
on your own.'
Holly nodded, curling her fingers around the twin joysticks.
'All systems check. Fire it up.'
There was a whoosh as the pod's engines ignited. The tiny craft jostled in its housing,
shaking Holly like a bead in a rattle. She could barely hear Foaly speaking into her
ear.
'You're in the secondary shaft now. Get ready to fly, Short.'
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Sheet 8a: Extract from Harry Potter and the Philosopher’s Stone
RONAN AND BANE
And into the clearing came -- was it a man, or a horse? To the waist, a man,
with red hair and beard, but below that was a horse's gleaming chestnut body
with a long, reddish tail. Harry and Hermione's jaws dropped.
"Oh, it's you, Ronan," said Hagrid in relief. "How are yeh?"
He walked forward and shook the centaur's hand. "Good evening to you,
Hagrid," said Ronan. He had a deep, sorrowful voice. "Were you going to
shoot me?"
"Can't be too careful, Ronan," said Hagrid, patting his crossbow. "There's
summat bad loose in this forest. This is Harry Potter an' Hermione Granger,
by the way. Students up at the school. An' this is Ronan, you two. He's a
centaur.”
"We'd noticed," said Hermione faintly.
"Good evening," said Ronan. "Students, are you? And do you learn much, up
at the school?"
"Erm -"
"A bit," said Hermione timidly.
"A bit. Well, that's something." Ronan sighed. He flung back his head and
stared at the sky. "Mars is bright tonight."
"Yeah," said Hagrid, glancing up, too. "Listen, I'm glad we've run inter yeh,
Ronan, 'cause there's a unicorn bin hurt -- you seen anythin'?"
Ronan didn't answer immediately. He stared unblinkingly upward, then sighed
again. "Always the innocent are the first victims," he said. "So it has been for
ages past, so it is now."
"Yeah," said Hagrid, "but have yeh seen anythin', Ronan? Anythin' unusual?"
"Mars is bright tonight," Ronan repeated, while Hagrid watched him
impatiently. "Unusually bright."
"Yeah, but I was meanin' anythin' unusual a bit nearer home, said Hagrid. "So
yeh haven't noticed anythin' strange?"
Yet again, Ronan took a while to answer. At last, he said, "The forest hides
many secrets."
A movement in the trees behind Ronan made Hagrid raise his bow again, but
it was only a second centaur, black-haired and -bodied and wilder-looking
than Ronan. "Hullo, Bane," said Hagrid. "All right?"
"Good evening, Hagrid, I hope you are well?"
"Well enough. Look, I've jus' bin askin' Ronan, you seen anythin' odd in here
lately? There's a unicorn bin injured -- would yeh know anythin' about it?"
Bane walked over to stand next to Ronan. He looked skyward. "Mars is bright
tonight," he said simply. "We've heard," said Hagrid grumpily. "Well, if either of
you do see anythin', let me know, won't yeh? We'll be off, then." Harry and
Hermione followed him out of the clearing, staring over their shoulders at
Ronan and Bane until the trees blocked their view.
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Sheet 8b: Extract from Harry Potter and the Philosopher’s Stone
FIRENZE
A centaur was standing over him, not Ronan or Bane; this one looked
younger; he had white-blond hair and a palomino body. "Are you all right?"
said the centaur, pulling Harry to his feet. "Yes - thank you - what was that?"
The centaur didn't answer. He had astonishingly blue eyes, like pale
sapphires. He looked carefully at Harry, his eyes lingering on the scar that
stood out, livid, on Harry's forehead.
"You are the Potter boy," he said. "You had better get back to Hagrid. The
forest is not safe at this time - especially for you. Can you ride?It will be
quicker this way. My name is Firenze," he added, as he lowered himself on to
his front legs so that Harry could clamber onto his back.
There was suddenly a sound of more galloping from the other side of the
clearing. Ronan and Bane came bursting through the trees, their flanks
heaving and sweaty.
"Firenze!" Bane thundered. "What are you doing? You have a human on your
back! Have you no shame? Are you a common mule?"
"Do you realize who this is?" said Firenze. "This is the Potter boy. The quicker
he leaves this forest, the better."
"What have you been telling him?" growled Bane. "Remember, Firenze, we
are sworn not to set ourselves against the heavens. Have we not read what is
to come in the movements of the planets?"
Ronan pawed the ground nervously. "I'm sure Firenze thought he was acting
for the best, " he said in his gloomy voice. Bane kicked his back legs in anger.
"For the best! What is that to do with us? Centaurs are concerned with what
has been foretold! It is not our business to run around like donkeys after stray
humans in our forest!"
Firenze suddenly reared on to his hind legs in anger, so that Harry had to grab
his shoulders to stay on. "Do you not see that unicorn?" Firenze bellowed at
Bane. "Do you not understand why it was killed? Or have the planets not let
you in on that secret? I set myself against what is lurking in this forest, Bane,
yes, with humans alongside me if I must."
And Firenze whisked around; with Harry clutching on as best he could, they
plunged off into the trees, leaving Ronan and Bane behind them. Harry didn't
have a clue what was going on.
"Why's Bane so angry?" he asked. "What was that thing you saved me from,
anyway?"
Firenze slowed to a walk, warned Harry to keep his head bowed in case of
low- hanging branches, but did not answer Harry's question. They made their
way through the trees in silence for so long that Harry thought Firenze didn't
want to talk to him anymore. They were passing through a particularly dense
patch of trees, however, when Firenze suddenly stopped.
"Harry Potter, do you know what unicorn blood is used -for?"
"No," said Harry, startled by the odd question. "We've only used the horn and
tail hair in Potions."
"That is because it is a monstrous thing, to slay a unicorn," said Firenze. "Only
one who has nothing to lose, and everything to gain, would commit such a
crime. The blood of a unicorn will keep you alive, even if you are an inch from
death, but at a terrible price. You have slain something pure and defenseless
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to save yourself, and you will have but a half-life, a cursed life, from the
moment the blood touches your
lips."
Harry stared at the back of Firenze's head, which was dappled silver in the
moonlight. "But who'd be that desperate?" he wondered aloud. "If you're going
to be cursed forever, deaths better, isn't it?"
"It is," Firenze agreed, "unless all you need is to stay alive long enough to
drink something else -- something that will bring you back to full strength and
power -something that will mean you can never die. Harry Potter, do you know
what is hidden in the school at this very moment?"
"The Philosopher’s Stone! Of course -- the Elixir of Life! But I don't understand
who -"
"Can you think of nobody who has waited many years to return to power, who
has clung to life, awaiting their chance?"
It was as though an iron fist had clenched suddenly around Harry's heart.
Over the rustling of the trees, he seemed to hear once more what Hagrid had
told him on the night they had met: "Some say he died. Codswallop, in my
opinion. Dunno if he had enough human left in him to die."
"Do you mean," Harry croaked, "that was Vol-"
"Harry! Harry, are you all right?"
Hermione was running toward them down the path, Hagrid puffing along
behind her.
"I'm fine," said Harry, hardly knowing what he was saying. "The unicorn's
dead, Hagrid, it's in that clearing back there."
"This is where I leave you," Firenze murmured as Hagrid hurried off to
examine the unicorn. "You are safe now."
Harry slid off his back.
"Good luck, Harry Potter," said Firenze. "The planets have been read wrongly
before now, even by centaurs. I hope this is one of those times."
He turned and cantered back into the depths of the forest, leaving Harry
shivering behind him.
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Sheet 9a: Centaurs from ancient Greek art
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Sheet 9b: Cartoon centaurs
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Sheet 9c: Firenze from Harry Potter and the Philosopher’s Stone
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Sheet 10: Useful comparative connectives
•
•
•
•
•
•

however
in spite of this
whereas
on the other hand
in other respects
although

Additional connectives
• furthermore
• moreover
• but
• besides
• in addition

•
•
•
•
•
•

nevertheless
differs from
on the contrary
rather
elsewhere
in contrast

•
•
•
•
•

instead
on the other hand
also
in that respect
alternatively

•
•
•
•
•

as well
and
not only
while
without

•
•
•
•
•

besides
additionally
nor
whereas
neither
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Teacher sheet 1a: Comparing language, descriptions of
Foaly and Firenze
Foaly was waiting for her in Ops. Foaly was a paranoid centaur, convinced
that human intelligence agencies were monitoring his transport and
surveillance network. To prevent them reading his mind, he wore a tinfoil hat
at all times.
...
Foaly adjusted his foil bonnet. 'Bull troll. Fully grown. One hundred and eighty
kilos, with tusks like a wild boar. A really wild boar.'
Holly swallowed. Suddenly Recon seemed a much better job than Retrieval.
'Right. What have you got for me?'
Foaly cantered across to the equipment table. He selected what looked like a
rectangular wristwatch. 'Locator. You find him, we find you. Routine stuff.'
'Video?'
The centaur clipped a small cylinder into the accommodating groove on
Holly's helmet. 'Live feed. Nuclear battery. No time limit. The mike is voiceactivated.'
'Good,' said Holly. 'Root said I should take a weapon on this one. Just in
case.'
'Way ahead of you,' said Foaly. He picked a platinum handgun from the pile.
'A Neutrino 2000. The latest model. Even the tunnel gangs don't have these.
Three settings, if you don't mind. Scorched, well done and crisped to a cinder.
Nuclear power source too, so plug away. This baby will outlive you by a
thousand years.'
___________________________________________________________________

A centaur was standing over him, not Ronan or Bane; this one looked
younger; he had white-blond hair and a palomino body. "Are you all right?"
said the centaur, pulling Harry to his feet. "Yes - thank you - what was that?"
The centaur didn't answer. He had astonishingly blue eyes, like pale
sapphires.
…
Firenze suddenly reared on to his hind legs in anger, so that Harry had to grab
his shoulders to stay on. "Do you not see that unicorn?" Firenze bellowed at
Bane. "Do you not understand why it was killed? Or have the planets not let
you in on that secret? I set myself against what is lurking in this forest, Bane,
yes, with humans alongside me if I must."
RED WRITING – PHYSICAL DESCRIPTION
PINK WRITING – PERSONALITY
BLUE WRITING – SENTENCE STRUCTURE
GREEN WRITING – SPEECH/ LANGUAGE
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Teacher sheet 1b: explanation of 1a
Don’t read this out to students, but get them to identify the differences
between characters that you have highlighted for them in these
sections. They should then take their own sections of the text and
identify the differences, with evidence for their comparisons, using the
criteria above.
In the first extract, there isn’t much physical description of Foaly. We are lead to
understand that he is a bit odd, from the line ‘he was a paranoid centaur’ and that he
wears foil on his head. In contrast, the description of Firenze concentrates on what
Harry sees: white blonde hair, palomino body, astonishing blue eyes. The author
wants us to get a clear picture of him.
Firenze’s personality is understood through his actions as well as his speech. He
doesn’t answer Harry’s question straight away as he is thoughtful enough to want to
take him to safety first (this is shown in the full extract). He also ‘bellows’ at Bane,
and rears up in anger at his fellow centaur, and is rebellious because he argues with
him. However, Foaly’s personality is made clear only through speech here; he shows
that he is clever through previous action - ‘Way ahead of you’ – and that he isn’t
really prepared to waste time on chit-chat, speaking mostly in short sentences, but
appears to be a modern character. His speech reflects the character ‘Q’ from James
Bond films, full of high-tech language and a slightly pompous tone.
Firenze’s speech reflects thought and the power of an eloquent, and rather old fashioned vocabulary, particularly when he says, ‘Do you not understand why it was
killed? Or have the planets not let you in on that secret? I set myself against what is
lurking in this forest, Bane, yes, with humans alongside me if I must." Firenze’s
sentence structure and language use differs greatly from Foaly’s; he harkens back to
the ideas that the Greeks had about centaurs, that they were mystical beings with
great strength and wisdom. His speech is flowing and addresses ancient things,
whereas Foaly’s reflects pure science and the modern world.
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Teacher sheet 2: pep talk on doing well in exams
(to be delivered in a rousing way, if slightly tongue-in-cheek)
Right year 8, here are the facts. Your exams are coming up in (give an
approximate time) and I really want you to do well. You do too, don’t you? I
know we all want to succeed. When I was at school, I had a goal; to do well,
on whatever path I chose. I realised that doing my best at whatever I was
studying was a good way to give myself many pathways to choose from, and
here I am, doing what I want – teaching you! It would be absolutely brilliant if
you all achieved at least a level 5, and in reality, that isn’t unachievable. You
know you can do it.
For your exams, we must practise exam technique, and the most important
thing to do in the exam is plan, plan, plan, when you’re writing notes in class,
when you’re reading a question, when you have to write an essay. It is a
proven fact that those pupils who plan their answers do at least 50% better
than those who do not. From marking exam papers and talking to other
teachers, I can certainly believe this.
So, from now on, everything will be geared towards your exams, so I want to
see you making a particularly concerted effort; you want to do well? You want
to succeed? Give yourselves the opportunity to choose from many paths –
work hard, do your best, and you will get there.
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Sheet 11: Making a speech
Five quick steps to speech success!
1.
2.
3.
4.
5.

PAF – Purpose/ Audience/ Form
Five points – Bullet-point list/ spidergram
Order
A FOREST
Proofread – spelling, grammar, punctuation, paragraphs and SENSE!

Go through A FOREST:
PAF = Purpose…audience…form
Underline or highlight these.
How will they affect what you write? – contents, layout, language,
sentences, vocabulary, tone?
Find five points for your argument or persuasion
As messy as you like: no-one’s going to see them!
List or spider – it’s up to you.
Be quick – it’s only a list: you can expand on them a bit later.
Order?
Find the best order for these points.
Remember – you want a Big Opening to catch attention and an
ending with Impact!
Go through A FOREST (see above)

Proofread
Check spelling, full stops, other punctuation, paragraphs,
vocabulary and anything else before it costs you marks.
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Sheet 12: Nelson Mandela’s Inauguration Speech, 1994, and Winston
Churchill’s Retreat from Flanders Speech, 1940
We dedicate this day to all the heroes and heroines in this country and the
rest of the world who sacrificed in many ways and surrendered their lives so
that we could be free.
Their dreams have become reality. Freedom is their reward.
We are both humbled and elevated by the honour and privilege that you, the
people of South Africa, have bestowed on us, as the first President of a
united, democratic, non-racial and non-sexist South Africa, to lead our country
out of the valley of darkness.
We understand it still that there is no easy road to freedom.
We know it well that none of us acting alone can achieve success.
We must therefore act together as a united people, for national reconciliation,
for nation building, for the birth of a new world.
Let there be justice for all.
Let there be peace for all.
Let there be work, bread, water and salt for all.
Let each know that for each the body, the mind and the soul have been freed
to fulfil themselves.
Never, never and never again shall it be that this beautiful land will again
experience the oppression of one by another and suffer the indignity of being
the skunk of the world.
Let freedom reign.
The sun shall never set on so glorious a human achievement!

****************************************************************************************
We shall go on to the end, we shall fight in France, we shall fight on the seas
and oceans, we shall fight with growing confidence and growing strength in
the air, we shall defend our Island, whatever the cost may be, we shall fight on
the beaches, we shall fight on the landing grounds, we shall fight in the fields
and in the streets, we shall fight in the hills; we shall never surrender, and
even if, which I do not for a moment believe, this Island or a large part of it
were subjugated and starving, then our Empire beyond the seas, armed and
guarded by the British Fleet, would carry on the struggle, until, in God's good
time, the New World, with all its power and might, steps forth to the rescue
and the liberation of the old.
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Sheet 13a: Step-by-step guide to running a debate
The opening address
The chair opens the meeting, checks who is present and who is able to vote
at the debate.
Either the chair or the proposer then reads out the motion.
The main speeches
The proposer speaks in favour of the motion. The opposer speaks against.

A

ANECDOTES

F
O
R
E

Know any? Borrow from Section A? Invent!
FACTS
Strong words “It is outrageous…”
OPINION
Express powerfully – not too many – remember the
RHETORICAL
question mark.
QUESTIONS
EXAMPLES & EXPERTS Give examples as support. Invent an expert and

S

STATISTICS

T

TRIPLES

A personal experience & story as proof.

quote eg Professor Jane Morris of Oxford University
says, “It..
Invent! Eg “In a recent survey conducted by York
University, 73%…”
Lists of three –maybe with alliteration?
Eg “It is cruel, callous and criminal to…”

Seconders and amendments
Each of the seconders speaks next.
The seconder for the motion speaks first followed by the seconder against.
If there are any amendments, the proposer of each amendment reads it
aloud followed by an opposer of each who speaks against.
Open to the floor
Now the chair declares the motion 'open to the floor'.
Anyone in the audience may now speak, either for or against the motion, or
for or against any amendment.
In order to be heard, anyone who wishes to speak raises their hand and waits
for permission from the chair.
Summing up
After a balanced debate, the chair asks the main speakers for and against
each amendment to give a summary.
Each amendment is then voted on.
The chair asks the opposer to give a brief summary of why people should vote
against the motion.
The proposer is then asked to give a brief summary of why people should
vote for the motion.
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Voting
Finally, a vote is organised.
This can be done publicly with a show of hands or by a private ballot. The
chair usually decides which method to use.
The votes are counted: those in favour of the motion, those against and those
who have chosen to abstain.
The chair announces the result and declares that the motion is either passed
(the house agreed with the motion) or defeated (the house disagreed with the
motion).
Glossary
Chair - the person who controls the debate.
Motion - the viewpoint that is argued for or against.
Proposer - speaks in favour of the motion which, in many cases, they have
written.
Opposer - speaks against the motion after the proposer has made their
speech.
Seconders - two people who speak after the proposer and opposer, one for
and one against the motion.
Amendments - these are changes that may be suggested for the main
motion to change its wording slightly. Amendments also require opposers and
seconders.
Abstain - if you don't vote either for or against the motion, you are said to
abstain. This may be because you can't make up your mind or disagree with
both opposing views.
House - the name for the room where the debate has taken place and its
members.
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Sheet 13b: What you get assessed on
Levels of Performance
Criteria

2/3

1. Organization and Unclear in
Clarity:
most parts

4

5

6/7

Clear in some Most clear and Completely
parts but not orderly in all
clear and
over all
parts
orderly
presentation

Viewpoints and
responses are
outlined both clearly
and orderly.
2. Use of Arguments: Few or no
Some relevant Most reasons Most relevant
relevant
reasons given given: most
reasons given
Reasons are given to
reasons
given
relevant
in support
support viewpoint.
3. Use of Examples Few or no
Some relevant Many
Many relevant
and Facts:
relevant
examples/facts examples/facts supporting
given
given: most
examples and
Examples and facts supporting
examples/facts
relevant
facts given
are given to support
reasons.
4. Use of Rebuttal:

No effective
counterarguments
made

Arguments made by
the other teams are
responded to and
dealt with effectively.
5. Presentation
Few style
Style:
features were
Tone of voice, use of used; not
gestures, and level of convincingly

Few effective
counterarguments
made

Some effective
counterarguments
made

Many effective
counterarguments
made

Few style
features were
used
convincingly

All style
features were
used, most
convincingly

All style
features were
used
convincingly

enthusiasm are
convincing to
audience.
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Teacher sheet 3: Giving instructions for cheesy baked potatoes
Ok, now first of all, make sure that you have the following ingredients: two potatoes, cheese,
butter, salt and pepper.
Next step is to scrub the potatoes to get them really clean. Is that clean enough? Great. After
that, you prick the potatoes with a fork, and pop them into the oven, gas mark 4 or 170
degrees, and bake the potatoes in the oven for about an hour. Once you’ve done this, grate
some cheese onto a plate. When the potatoes are done – careful, they’re hot! – Cut them in
half, and scoop the insides of the potatoes into a bowl, using a teaspoon.
Once you’ve done that, add the grated cheese to the bowl, add a knob of butter and some
grated cheese to the mix, and mash it up well. You can also add a bit of milk to make it really
creamy.
Right, now fill the potato skins with the mixture, and then put some more grated cheese on
the top. You can put the potatoes back into the oven until the cheese goes brown and bubble.
Voila! Eat and enjoy.
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Sheet 14: Instructions

Writing to Instruct –
Here's How!
Ok, so you’ve read them before, but how do you write them? When you write
Mulch Diggums’ guide to how to steal a fairy from a criminal mastermind,
try following the handy hints and tips given here.
Here's how to go about writing a successful set of instructions:

And that's it! If you follow this set of instructions carefully, you should be
extremely successful at writing a set of instructions! Good luck!
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Sheet 15: Discussion programme assessment instructions
Your aim: produce a discussion programme involving presenters and
experts on the major characters in Artemis Fowl, speculating and
hypothesising about what will happen in chapter nine. Your programme
is called,
‘A Fowl Situation: What will become of Holly?’
Characters:
Experts on
o
o
o
o
o
o

Artemis Fowl
Holly Short
Julius Root
Butler
Foaly
(Mulch Diggums, if there are eight in the group)

Presenter, to introduce the programme and chair the meeting of ‘experts’
Field reporter, to discuss the situation at Fowl Manor
How you do it:
★

Decide on roles – you will stick with these and become an expert in
your field, including presenters and reporters.

★

Divide your group in half, working in smaller groups on your
characters. Discuss and note down how they would react to/in the
given situation, and what you believe their role is in the next bit.

★

Still in two groups, write two lists of questions from the presenter
to the experts. There should be at least five potential questions per
character.

★

Get back into the bigger group and share question ideas. Argue
them out if you don’t think that they relate to the topic.

★

Work out a running order for your show. You may decide that you
want individual interview with some of the experts, but you will
have to have one section that has them all discussing the situation
together, and one section showing the reporter in the field, making
suppositions about what they think will happen next.

★

The presenter will have to give a short summary of all views at the
end.
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Sheet 15a: Writing an evaluation

Evaluation
You are going to evaluate your recent performance in your Artemis Fowl
talk, thinking about how well you prepared, how well you spoke and how
you could improve in the future.
The number of lines per bullet point are a minimum.

Who?
What?

1) Firstly, you need to identify the audience and purpose of the instructions.
Who are you writing for? What are you instructing about?

Planning matters!

2) Secondly, it is essential that you plan your instructions. Without planning,
your instructions could all end up in the wrong order and your reader will be
more confused than when they started!

3) Once you have planned, you are ready to start writing. The first thing your
writing needs to make it eye-catching and to ensure the topic is clear is a
Use a heading and
big, bold heading, like the one at the top of this page. Don't spend ages
sub-headings
drawing letters; just use big, bold letters. A sub-heading may be useful too.
Your titles will be even better if you can include a touch of alliteration or a
pun.

introductory
paragraph

sequenced,
numbered
instructions
talk to your
audience

ARGUMENT
MARKERS

4) The instructions should start with an introductory paragraph, in which you
refer to the question and say what your instructions are going to be about.
5) Then you should write your instructions in a clear sequence of logical
steps. You should use one paragraph for each step and number your
paragraphs, just like I've done here.
6) You should address the audience directly, using a fairly personal, friendly
tone. You should also write using commands (directives), for example,
'You should…', 'Fill…', 'Place…' 'Make sure…’ In addition, you should try to
use argument markers to make your instructions clear and logical. For
example:

Firstly,

Secondly,
etc…

Next,

Following
this…

The next
stage…

Once you have In addition,
done this…

Additionally, In particular,
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Above all,

Finally,

On the other
hand,

Artemis Fowl

rhetorical
questions

1) Have you thought about how useful and effective rhetorical
questions could be? With a question, you are really involving your
reader and making them think about the topics, so definitely use a
couple of rhetorical questions in your instructions.

Finally	
  …
Write	
  a	
  
conclusion

2) When you feel you have written all stages of the instructions, don't
stop! Write one more paragraph which acts as a conclusion. Okay, so
you've finished giving your actual instructions, but your reader will
want to have things rounded up and finished off.

dos …
and don’ts …

3) In conclusion, draw a Dos and Don’ts box at the bottom and
summarise your main points in it. This will gain you marks for layout
and clarity.

DO!
ü
ü
ü
ü
ü
ü
ü
ü
ü

ü

DON'T!

Plan first.
û
Write a big heading.
Write an introductory paragraph.
Put your instructions in a clear and
û
logical sequence, using commands.
Write in paragraphs, but number them.
Use bullet points within paragraphs if you û
wish.
Write with a friendly, personal tone,
addressing the reader directly.
û
Use argument markers and rhetorical
questions.
Finish off with a concluding paragraph û
where you sum up and wish the reader
well.
Draw a Dos and Don'ts box to summarise
your main points clearly.
û

Start before you've planned - you'll run
out of things to say, and are very likely to
put things in the wrong order.
Start without using a big, bold heading to
make it very clear what your instructions
will be about.
Simply list points, like I'm doing here,
except in your Dos and Don'ts box. You
must develop your ideas into paragraphs.
Write your instructions as one, big,
confusing paragraph - number your
paragraphs.
Stop after you've finished giving the
instructions without writing a concluding
paragraph and drawing a Dos and Don'ts
box.
Run out of time - keep an eye on the clock
throughout the exam.

•

What were you asked to do? (4 lines)

•

How did you prepare for your talk? (5 lines)

•

What was your strength in this activity? (4 lines)

•

What was your weakness? (4 lines)

•

What have you learned about your speaking and listening skills from this task? (6
lines)

•

If you were to do this task again, how would you improve? (6 lines)
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My strength was that I was ….(confident/clear/well practised)
•

What was your weakness? (4 lines)

My weakness was that I …(had not prepared enough/ couldn’t remember
it/too nervous)
•

What have you learned about your speaking and listening skills from this task? (6
lines)

I have learned that I am good at speaking/listening/both…because
•

If you were to do this task again, how would you improve? (6 lines)

I would improve by listening to other ideas/getting more information/
being more confident... (Write as much as you can)
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Mood sheets for week
2, lesson 3

Artemis Fowl

My Monologue/
Soliloquy
L.O.:
To write a monologue/
soliloquy on an
appropriate subject to
express one of the
given moods
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A
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R
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C
A
L
M
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W
O
R
R
Y
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E
X
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E
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E
N
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