
MYP unit planner 

Unit title Writing People 

Teacher(s) Teachers of Grade 9 

Subject and grade level English/Grade 9 

Time frame and duration Term 1 (7 weeks) 

Stage 1: Integrate significant concept, area of interaction and unit 
question 

 

Area of interaction focus 

Which area of interaction will be our focus? 
Why have we chosen this? 

 Significant concept(s) 

What are the big ideas? What do we want our 
students to retain for years into the future? 

Human Ingenuity – How do we create, 

through writing? 

Writing is a tool that helps us understand 
people. From non-fictional news reportage, to 
characterisation in film and on television, and 
emails and text messages to our friends, we 
constantly seek to hear, see and understand 
what others are doing and being. Although 
fictional writing creates characterisation for 
entertainment, how we describe others and 

their actions, so that we are able to 
understand them, is key to how human beings 

live and learn. 

Actively participating in the writing process 
shapes what we think and how we see the 
world around us.  

There are common characteristics and 
techniques of good writing shared across 
genre.  

Words are used in different ways to convey 
various meanings, both concrete and 
abstract  

Understand how characters are created in 
writing from real life, and how written 
characters become realised on screen 

 

 

MYP unit question 

How do we paint pictures of people through writing? 

 

Assessment 

What task(s) will allow students the opportunity to respond to the unit question? 

What will constitute acceptable evidence of understanding? How will students show what they have understood? 

Formative assessment 

Seasonal people (descriptive exercise) 

Figurative language revision and quiz 

Reading for understanding: What makes memorable characters? 

Presentation of ideas based upon draft for descriptive writing essay 

Drama activities to show collaboration 

Summative assessment: Descriptive writing essay 

 

 



Which specific MYP objectives will be addressed during this unit? 

Criterion A: Content:  

 understand and analyse the language, content, structure, meaning and significance of both familiar and 
previously unseen oral, written and visual texts. 

 understand and apply language A terminology in context. 

 analyse the effects of the author’s choices on an audience. 

 compose pieces that apply appropriate literary features to serve the context and intention. 

 show imagination and sensitivity in creative writing. 
 
Criterion B: Organisation 

 Paragraph and use connecting words to make writing more readable 

 Organize ideas in a logical manner 

 Use form and relevant structures  
 
Criterion C: Style and language mechanics 

 

 Use appropriate and varied register, vocabulary and idiom 

 Use correct grammar and sentence structure 

 Use appropriate and varied sentence structure 

 Use correct spelling/writing 

 Use language to describe, entertain and express feelings 

 Use language accurately 

Which MYP assessment criteria will be used? 

Criteria A, B&C  

 

Stage 2: Backward planning: from the assessment to the learning 
activities through inquiry 

Content 

What knowledge and/or skills (from the course overview) are going to be used to enable the student to respond to the unit 

question? 

What (if any) state, provincial, district, or local standards/skills are to be addressed? How can they be unpacked to develop the 

significant concept(s) for stage 1? 

Objectives: 

 To understand how authors create characters using literary devices and figurative language. 

 To create characters that are believable and memorable 

 To use Drama techniques to imagine and explore character 

 To explore movement of characters from script to screen 

 To observe others in the their environments (immediate or wider) to allow a range of experience and 
inquiry to inform descriptive writing 

 

 

 

 

 

 

 

 

 

 

 
 



Approaches to learning 

How will this unit contribute to the overall development of subject-specific and general approaches to learning skills? 

Collaboration: team exploration and creation of character – peer-assessment and marking – Drama activities 

and practical exploration of characterisations 

Organisation: Independent work and self-discipline – use of Edmodo 

Thinking: Identifying and evaluating literary devices used by authors to manipulate the reader’s emotions, 

understanding, opinion, values, and connections to character  

Assessment skills: self-evaluation, peer-evaluation 

Learning experiences 

How will students know what is expected of them? Will they 
see examples, rubrics, templates? 

How will students acquire the knowledge and practise the 
skills required? How will they practise applying these? 

Do the students have enough prior knowledge? How will we 
know? 

 

Teaching strategies 

How will we use formative assessment to give students 
feedback during the unit? 

What different teaching methodologies will we employ? 

How are we differentiating teaching and learning for all? How 
have we made provision for those learning in a language other 
than their mother tongue? How have we considered those with 
special educational needs? 

Students given assessment sheets from the 
beginning so that they know what they’re aiming at 
(see appendices) 

Students use Drama and observation skills to 
reinforce reading and writing skills 

Observation tasks (appendix) 

Emulating/ mimicking another person - start with 

Simon Says, then appendix  

Embodying and understanding another person 

(Drama activities): role on the wall (appendix), 

character motivations through flashback (appendix) 

and Hot-seating (appendix) 

From page to pictures: Look at extracts from Franz 

Kafka’s The Metamorphosis (available in Franz Kafka 

– The Complete Stories pdf in the Dropbox folder) 

and compare imagery in the website about the 

graphic novel (found at http://bit.ly/VwwZ6). For more 

able students, suggest the idea that Gregor’s 

transformation is a metaphor for change; how else 

could we describe growing up, changing countries or 

experiencing other significant changes in our lives? 

This ties our unit with their exploration of the play in 

Drama. 

From story to screen: begin with the description of 

Scrooge (appendix) then look at the song from A 

Muppet Christmas Carol about Scrooge, and watch 

clips from A Christmas Carol; how close is the 

characterisation to the original text? What does this 

say about Dickens’ description? (This could be done 

with a variety of characters from texts.)  

How do we understand a character's motivations? 

Look at further passages from A Christmas Carol and 

clips (see appendices, exploring the ‘First of the 

Three Spirits’ extract.) Question whether knowing a 

Formative Assessment: 

Formative assessment will be used to provide feedback 
to students by the way of quizzes, discussions, written 
and oral comments, informal peer assessment and 
teacher - student conferences.  
 
The teacher will keep track of the students’ learning 
process and progress throughout the unit with 
monitoring of tasks and presentations (this is easily done 
through the use of Edmodo.) 
  
Class discussions and students responses to questions 
will inform the teacher of student progress and 
understanding. The teacher will be able to address any 
areas of uncertainty or confusion. 
 
Summative assessment:  

Descriptive writing essay 

 
Differentiated Instructions 

 ‘All’, ‘most’ and ‘some’ signs on the board for writing 

tasks (teacher can aid, but this can also be a good 
way for students to challenge themselves) 

 Word banks for vocabulary quizzes 

 Writing frame for descriptive paragraphing  

 Providing individual assistance to students who 
require extra attention 

 Providing detailed feedback in both written and oral 
form for assessment tasks on how to improve their 
mark and areas in need of improvement and 
strengths 

 Students may be given extra time to complete 
assessments.  

 

 G&T: Peer helpers, creating quizzes about their 
own writing 

http://bit.ly/VwwZ6


character's background can help us to understand 

them better. Are we more forgiving of them if we 

understand their backstory? 

Students develop own writing, using Rules for 

Descriptive Writing and task/ example sheets, 

incorporating Seasonal People tasks linked to A 

Christmas Carol extract (Appendix) 

The following are also useful incorporations to the 

lessons: 

Figurative language quiz, sentence structure ppt, 
peer assessment of sentence structure and variety, 
punctuation, figurative language, sensory detail 

Resources 

What resources are available to us? 

How will our classroom environment, local environment and/or the community be used to facilitate students’ experiences during 
the unit? 

All resources and handouts are either attached or available on Dropbox. 

Classrooms should be equipped with projectors and speakers. Displays should reflect examples of 
figurative language, exemplars, MYP criteria and other stimuli to engage students. 

 

 

Ongoing reflections and evaluation 

In keeping an ongoing record, consider the following questions. There are further 
stimulus questions at the end of the “Planning for teaching and learning” section of 
MYP: From principles into practice. 

Students and teachers 

What did we find compelling? Were our disciplinary knowledge/skills challenged in any way? 

What inquiries arose during the learning? What, if any, extension activities arose? 

How did we reflect—both on the unit and on our own learning? 

Which attributes of the learner profile were encouraged through this unit? What opportunities were there for student-initiated 

action? 

Possible connections  

How successful was the collaboration with other teachers within my subject group and from other subject groups? 

What interdisciplinary understandings were or could be forged through collaboration with other subjects? 

Assessment 

Were students able to demonstrate their learning? 

How did the assessment tasks allow students to demonstrate the learning objectives identified for this unit? How did I make 
sure students were invited to achieve at all levels of the criteria descriptors? 

Are we prepared for the next stage? 

Data collection  

How did we decide on the data to collect? Was it useful? 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 12 
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APPENDICES: TASKS AND ACTIVITIES 

 

Appendix  

 

 
Introduction 
 
A person you know well can be the inspiration for some descriptive writing. In this 
activity students have written about people their own age as well as of different 
generations, younger and older, alive and dead. What they have in common is that 
they are well known to the writers. 
 
 

Task 1  A matter of perspective 

 
a) How you write your own description will be influenced by your relationship with 

that character. Your feelings towards them will influence the narrative 
perspective or stance you take.  

 
b) Read the Exemplar A: Lisa. The boxes around each description show how the 

writing has been assessed against the achievement standard. 
 

 What position does the writer take towards their subject? 

 Identify specific parts of the description which show the writer’s attitude towards 
their subject. 

 
A teenager writes about her friend: 
 
 

 
 

  



Exemplar A: Satisfactory 
 

Lisa 
 
“Hey you guys - get real!” 
We know that it is Lisa already. She’s often annoyed about stuff 
and we know that voice and expression. Surely enough, around 
the corner and into my back yard Lisa marches. She 
automatically plants herself in the most comfortable seat left on 
the porch. It is 3:37 in the afternoon. She is wearing a silver 
jacket. 
“Dipped into your savings again?” I ask. 
She rubs her streaked hair and nods. 
 
Lisa is unique, hard to figure out but charismatic none the less. 
It would take a life time to say all there is to be said about her. 
As usual Lisa is unemployed. It’s not her fault, just bad luck I 
guess. Lisa seems to attract loads of bad luck for no obvious 
reason. She is really hard on herself. She still goes to school, 
showing up to all her classes. At the same time Lisa is looking. 
She takes those CVs everywhere hoping to find work. The CVs 
point out all her good points like, “I do not smoke.” Lisa had quit 
five months ago, a great example of her will power. This will 
power is what keeps her going to school Monday to Friday every 
week. If you ask Lisa about school she always says, “ I turn up 
every day don’t I? I never said anything about doing any work.” 
 
Lisa is big on her image. She once admitted it takes her 20 
minutes to do her hair every morning. She always tries to dress 
in style. She likes body piercing as part of her image. To my 
knowledge she has 12 studs – nose, tongue, ears, navel. Lisa 
would like to do some modelling and told them again when she 
had her tongue done, but the offers have not been pouring in.  
 
When Lisa was younger she said she was an ideal student. She 
has always been rather smart. At some point though in her last 
primary year things went downhill for a while. She became 
depressed. At this time Lisa decided that the opposite sex 
triggered off her dark views on life. She also began to think that 
no one wanted her. 
 
“…. and to top it all off, I had to put up with that Sarah, the one 
I’ve been telling you about, for two hours today at school! 
Goddamn it!” Lisa rounds up her usual week’s disaster stories. 
I laugh and Lisa laughs as well. She yawns stretching her arms 
into a big Y, her silver jacket stretched and shining. Her eyes 
are looking away. As if to back this up she says, “We’re gonna 
meet some guys this weekend.” 
 
“About time” I say. Get real I think to myself. 

 

 

 

Surface features: 

achievement criteria 
assessing: 

 conventions. 

Deeper features: 

achievement 
criteria assessing: 

 ideas 

 crafting 

 structure. 
 

 
Writing 
conventions are 
used accurately 
throughout: 
appropriate syntax, 
paragraphing, 
punctuation and 
spelling.  

(NB: a few random 
errors, or minor 
editing lapses, are 
acceptable.) 

 
 

Writing shows 
evidence of 
crafting in 
places  

 simple 
straightforward 
expression 

 some effective 
details 
incorporated. 

Higher level of 
crafting/control 
needed for merit.  

 

Writing is 
structured: 

 begins with 
present with 
the writer in 
conversation 
with Lisa 

 

 

 develops the 
description by 
focusing on 
different 
aspects of 
Lisa’s life 

 

 

 returns to the 
conversation, 
making a link 
back to one of 
Lisa’s favourite 
sayings. 

 

Ideas about the 
character are 
developedands
ustained. 
Writer’s attitude 
to Lisa is clear. 



Task 2  Selecting details 

 
a) Your description should not include everything you know about that person. You 

will carefully select the details you include to reveal aspects of their character.  
 
b) Read the two descriptions Mum and Poppa. Beside each description identify the 

details selected by each writer under the following headings: 
 

For Mum, identify these key details: 
 

 The character’s sayings / expressions: 
 
 
 

 The character’s routines / mannerisms: 
 
 
 

 The writer’s links to the character: 



A daughter writes about her mother: 
 
Exemplar B: Good 

 
Mum 

 
As she cautiously drove home from a hard day’s work, Mum 
stared at the road like a judge in the courtroom.  She felt weary, 
but also had a sense of relief. Working with the elderly was a 
strenuous job, though Mum seemed to have a passion for it.  
“Just take a deep breath”; she would say.  That always gets her 
through the tough times.  She’s as sensitive as a flower, but 
knows how to stick up for what she believes in.  That’s one of the 
things I admire about Mum. 
 
Ready for grazing, Mum walked through the lounge doors and 
headed for the kitchen.  I stood in her way with arms wide open.  
She gave me a cheeky smile. “Hi Sweetie”, she managed to say.  
I could tell she was tired, the scuffing of the feet gave it away. Or 
was it just a cover?  Was she playing up to get my attention?  So, 
I threw her a smutty comment which she always loved.  Over she 
went, curled like a banana skin.  Bursts of laughter escaped her 
mouth. Now there was the cheerful Mum I liked to see.  Rolling 
her eyes, she turned away with a slight wiggle of her bottom. 
 
Mum was always trying to make me laugh and I knew it wouldn’t 
be long till Mum would be dancing around the kitchen stool with 
her arms in the air.  I was right.  Off she went.  All I could do was 
chuckle, while my brother approached shaking his head.   
“Ow, cool ya jets, son!” Mum’s always one for random comments.  
“You know I love you, but you really are moody sometimes”.   
We were all moody at times.  I’m not really sure how Mum puts 
up with us.  Dad’s sarcastic, my brother is conceited and I go 
through a mass of valleys and mountains. 
 
After double-checking that all of the wall switches were off and 
the doors were locked, Mum sat down to rest.  Finally.  She 
worries too much, I feel and that’s why she becomes so run 
down.  As for the various medicines she takes and health books 
she reads, I figure it’s another way she copes.  So, I decided to 
pray.  Mum has always brought us up to pray if we have any 
worries.  “God is always looking over you,” she says.  She is right.  
I lay on my bed and prayed for the Lord to look over my Mum.  To 
help her relax and know that she is like a rose that can grow 
anywhere, a very special Mum.  I think God did receive my 
message that night, as the next day Mum resigned from her job.  
When we asked her why she had made this sudden decision, she 
told us that she was going to write an autobiography.  She 
wanted to share her life experiences with as many people that 
she possibly could.  I’m glad for Mum.  She has worked hard for 
many years of her life and I think that she deserves a nice, 
rewarding break. 
 
 

Writing 
conventionsare
used 
accurately 
throughout: 
appropriate 
syntax, 
paragraphing, 
punctuation and 
spelling.  

(NB: a few 
random errors, 
or minor editing 
lapses, are 
acceptable.) 

 
 

Surface features: 

achievement criteria 
assessing: 

 conventions. 
 

 

Writing is 
crafted and 
controlled. 

Simple 
description 
engages the 
reader. 

Some original 
imagery creates 
interest in the 
character: eg 

“ curled up like a 
banana.” 

 

Overall style 
does not 
‘command 
attention’ 
(needed for 
excellence). 

 

Deeper features: 

achievement 
criteria assessing: 

 ideas 

 crafting 

 structure. 
 

 

Ideas about the 
character are 
developedands
ustained 
convincingly. 
Writer’s attitude 
to her mother is 
clear. 

Writing is clearly 
structured: 
builds to a sincere 
simple ending. 

 

Writing is not 
effectively 
structured 
throughout as 
required for 
excellence. 
Development in 
the final paragraph 
is somewhat 
disjointed. 



c) Identify the details selected by each writer under the following headings: 
 

For Poppa identify these key details: 
 

 Appearance: 
 
 
 

 The character’s sayings / expressions: 
 
 
 

 The character’s routines / mannerisms: 
 
 
 

 The writer’s links to the character: 
 
 
  



A grandson writes about his grandfather:  
Exemplar C: Excellent 
 

Poppa 
 

You could always tell Grandad was on his way. Some people 
managed to arrive with grace and style. Not our Poppa. No way. 
He was about as subtle as an errant sledgehammer in a china 
shop. Of course it didn’t help that his trusty Morrie Minor with its 
bung exhaust system announced his arrival to the whole 
neighbourhood.  
 
The car crawled to a stop outside. Grandad made his grand 
entrance. The door flew open and with an energy that put people 
half his age to shame, he pulled his hat off, peered up to the crisp 
blue sky, and scratching his mop of hair muttered, “Bugger of a 
day!” Be it blazing hot or pouring with rain, he said the same 
thing. Finishing his salutations to Mother Nature, he took his 
customary ‘Royal Walk’ around the garden.  
 
As I lay in my room the breeze blew in his sighs of pleasure, his 
comments about what should go there, what looked nice. No 
matter where I was I could tell when he entered the house. Rusty, 
our Red Setter, could be heard tapdancing his pleasure on the 
kitchen lino as Poppa grabbed him and rubbed him behind the 
ears. Then it was my turn. With a wink and a punch on the arm he 
reintroduced himself. “Hi ya kid, giving the buggers hell?” I 
assured him that yes indeed the buggers were being given hell. 
He seemed pleased. With that, he flopped down into his favourite 
armchair. At this point I left. Adult talk was boring. Besides I had 
business to take care of. 
 
Poppa had one major achilles heel. ODDFELLOWS. And so did I. 
One thing which Poppa could be counted on was a glove 
compartment full of half-empty bags of Oddfellows. I gave him 
time to fall into his regular cycle of inane chatter with Mum.  
 
Thirty minutes passed. The time was now. Creeping up to the car, 
I pulled the car door open. I was horizontal, like a spy on an 
especially dangerous mission. Slowly the glove compartment 
opened its mouth, revealing its hidden treasure. I grabbed my 
stash and rushed like a thief in the night to my hideout. Then 
lunch was upon us. I sat on the floor, with my plate precariously 
placed on my knees. Mum and Poppa kept talking as if the food 
going in their mouths was but a minor inconvenience.  
 
5pm came around far too quickly. With a great heave he stood. 
Stretching his arms above his head like an Olympic 
weightlifter he shouted in a boisterous voice, ”Closing time, 
everybody out!” We walked him to this car. I always felt sad. 
Sometimes it felt like it could be the last time I’d see him. He 
gave me a hug. “See ya kiddo, don’t let the buggers grind 
you down!”  

Surface features: 

achievement criteria 
assessing: 

 conventions. 
 

 

Deeper features: 

achievement 
criteria assessing: 

 ideas 

 crafting 

 structure. 
 

 

Writing 
conventions are 
used accurately 
throughout: 
appropriate syntax, 
paragraphing, 
punctuation and 
spelling.  

(NB: a few random 
errors, or minor 
editing lapses, are 
acceptable.) 

 
 

Writing is 
clearly and 
effectively 
structured: 
new aspects are 
skilfully 
integrated: e.g. 
the writer’s place 
in the scene is 
effectively linked 
to Poppa’s 
arrival. 

 

Writing is 
crafted, 
controlled and 
commands 
attention: 

 some original  
imagery 

 fluent, 
sustained 

 effective 
variation in 
sentence 
length/ 
structure. 

 

 

Ideas about the 
character are 
developed and 
integrated 
convincingly: 
sense of the 
character (and the 
writer’s 
perspective) are 
effectively 
conveyed beyond 
the time frame of 
the description. 

Writing is clearly 
structured: 
Builds to an 
effective ending 
which reveals the 
writer’s relationship 
with Earl. 

 



He reached in, opened his glove compartment and grabbed a 
handful of Oddfellows. Despite my protests he shoved them 
in my pocket.  
“Add them to your stash,” he winked. Crafty bugger! 
With that he jumped in his car and drove off, not before 
announcing it to the neighbourhood thanks to the noisy muffler. 
 
Eight years later he died. I was devastated. Suddenly the world 
seemed a less friendly place without him. To this day the smell of 
Oddfellows remind me of my sweet, crazy Poppa. 

 
 

Task 3 Developing a structure 
 
Your description will incorporate a number of different aspects of your character. 
Read the description Grandma noting the structure the writer has used as identified 
in the boxes on the right. 
 
 
A grand daughter writes about her grandmother 
 
Exemplar D: Grandma 
As the back door closes with a click, the familiar smell of baking 
returns. The smile make me feel like I’ve returned home again. 
Inside Grandma’s tiny kitchen everything seems to scale, 
including Grandma. I feel like a giant as I easily reach into the 
baking shelf in the pantry, the shelf Grandma needs the kitchen 
steps to reach. I bring out a blue tin with its picture of a happily 
married Charles and Diana emblazoned on the front.  
 
I feel sad when she tells me about the royal wedding even 
though she’s told me the story many times before. “Diana 
looked like a princess” Grandma says, her voice fading as we 
look at the young embarrassed girl smiling out from the lid. “The 
whole country watched her wedding all night on TV. You 
weren’t even born then. “ 
I tell Grandma I remember watching Diana’s funeral on TV and 
Elton John singing. Grandma opens the fridge and starts on tea. 
 
After an “eat up, you are at your Granny’s” afternoon tea, a walk 
to the shops with the dog is in order. The wind buffets us down 
her street. Grandma grits her teeth and with every step, she 
seems to move on with even more energy. The blue New World 
plastic bag extends like a white tongue from her green parka 
front pocket waiting for the left behinds of her dog Katie. Katie 
takes up a large percentage of her time. Grandma is often on 
the streets, bent over at the waist, getting tugged along by a 
dog foaming at the mouth. She does not take the dog for a 
walk. The dog takes her.  
 
Inside now, away from the cold and the wind, we sit tinted by 
the blue light of the TV screen. Her hands and fingers work 
quickly as she knits yet another new jumper for a distant 
relative. Many woollen jumpers have been made by her nimble  

Writing is 
clearly and 
effectively 
structured: 
effective link 
made back into 
the story. 

 

The 
writer: 

Places herself in the 
scene and gives her 
initial impressions of 
Grandma as she enters 

her house. 

The 
writer: 

Describes a time in the 
past when Grandma 
remembered about the 

royal wedding. 

Develops a contrast 
between outside 
battling a windy day 
and inside relaxing at 

night. 

Develops a contrast 
between outside 
battling a windy day 
and inside relaxing 

at night. 



fingers. The best one she has made sits in my closet, waiting to 
become a family heirloom one day. It is small and black with 
green and red stripes on the chest, made for me when I was 
four. For a moment she glances up and smiles, propping her 
glasses back on her nose.  
 
Bed-time nears. Grandma checks the electric blanket and 
reveals that in anticipation of the visit, it has been left on low for 
the past week. This is what makes my Grandma and her house 
home to me. No matter what happens in the outside world, 
Grandma and her house will never change. I can return every 
now and again and leave feeling refreshed with a new vigour for 
life. The click of the back door, the smell of baking, the smile… 
and Grandma. 
 

  

Concludes the day, 
and the description, 
by making a link back 
to the beginning of 
the story and its 
significance for the 

writer. 



 

Task 4  Choosing a subject 

 

a) Choose someone you know well as the subject for your description. Your subject 
could be someone your age or of a different generation.  

 

b) Complete this plan with several details about your character. The headings 
identify several of the same types of details from descriptions you have read in 
tasks 1 to 3. You can combine both fictional and factual details in your plan. 

 
 
 
 
 
 
 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
  

Likes, dislikes 
Appearance 

Name: 

Distinctive / favourite 
expressions, sayings,  
stories 

Your links and 
relationship with the 
character 

Routines, patterns, 

mannerisms 



Task 5 Drafting and developing a final version 
 
a) Develop a structure for your description. Look back to task 3 at how the 

description Grandma is structured. In Grandma the writer structured her 
description by:  

 

 placing herself in the scene and giving her initial impressions of  the place 
and Grandma as she enters her house 

 writing about a time in the past when Grandma remembered about the royal 
wedding 

 developing a contrast between outside battling a windy day and inside 
relaxing at night 

 at the end of the description describing the end of the day and making a link 
back to the beginning of the story, and their significance for her. 

 
b) The writer used a flexible time frame. Rather than follow a strict chronological order 

she has gone back to past time then reverted to present. She has written a ‘slice of 
life’ description following the events of one day, but in doing so she has given the 
reader a much wider impression of the sort of person Grandma is.  

 
c) Look at the structures of the other exemplars in tasks 1 and 2. You may not use 

any of the material from the exemplars but you may use a similar structure for 
your own description.  

 
d)  Look back at your plan in task 4. Starting with any of the details you have 

recorded, map out two or more possible structures for your story. You might map 
out two structures where you: 

 start your description with two contrasting scenes with your character at work 
then relaxing, then move into the past, then link yourself into the description. 

 

 or in a second plan, place yourself in the scene first, then go back into past 
time, then describe what the character is doing at another time of day, and so 
on. 

 
e) You can then start drafting any part of your description. You could begin the 

drafting process by writing different parts of your description separately then 
experiment by linking them together in different sequences.  

 
f) Develop a final draft of your description. It should:  
 

 Develop detailed ideas about your character. Include yourself in the 
description. 

 

 be crafted to create effects through its use of carefully selected details which 
reveal your views on the character. 

 

 be effectively structured  
 

 use appropriate writing conventions accurately, including some complex 
sentence patterns. 

  



Exemplar E: Not Achieved 
 

Sally 
 

My friend Sally wore blue jeans, white sports shoes, and a 
plain jersey. She has red eyes and bright white hair. Which 
was always tied in a ponytale-everyday. 
 
She never walked under ladders and tried to avoid every crack 
she came across, she loved cold, rainy days; because she’d 
burn too easy in the sun. 
 
Sally would walk to her cleaning job at Le Café 4.45pm on the 
dot; without delay. As soon as her feet hit the footpath she 
would see people pulling faces, looking out the corner of eyes 
or not looking in her direction at all. 
 
She played religiously with a ring on her finger like a Buddist 
believes in Buddah. She hid behind a big black jacket, with her 
head down she’d ignore everyone that hassled her.  
 
5.00pm at work, Cath shoves a mop and bucket into her hand 
and speaks abruptly, ‘Start over there and then over there, with 
a smile girl!’  
Oh Kay Cath, Sally replies shyly without smiling. 
 
Sally would start straight away and was always slow, she’d try 
to keep up, but people would shove, bump, push and snob her 
to slow her down. She’d have murmers and whispers from 
colleagues. 
“My God, look at her would you,’ and more  
“What a freak!” 
She had a soft kind sounding voice and all she’d say was “Oh 
bother”. 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

THANKS TO MRS MESSAM FOR APPENDIX 1 TASKS AND SAMPLES!  

Deeper features: 

achievement criteria 
assessing: 

 ideas 

 crafting 

 structure. 
 

 

Surface features: 

achievement criteria 
assessing: 

 conventions. 
 

 

Writing 
conventions 
are not used 
accurately: 
errors in syntax, 
paragraphing, 
punctuation and 
spelling.  

(NB: a few 
random errors, 
or minor editing 
lapses, are 
acceptable.) 

 
 

Ideas about the 
character lack 
development.  

Writing is not 
crafted and lacks 
control. 

 

Writing has a 
jumbled 
structure: 
although some 
sense of 
chronological 
structure 
established. 

 



 

Observation Tasks 
In class, get students into pairs A and B, then pairs into groups of 4. As are given a specific 

task to do (this should involve A being challenged in aside way, like following the list of 

instructions provided and involving the promise of reward at the end) and Bs observe how A 

works through the list. Observers should spend 10 minutes observing, and should focus on: 

What the other person says/ facial expression/ body language/ any expression of frustration/ 

how they speak to others/ reactions to tasks 

Students swap, with Bs having to complete a similar list of tasks while under observation. 



List of tasks – STUDENT A  

YOU HAVE TEN MINUTES TO COMPLETE THE TASKS LISTED. 

1. Read everything before doing anything. 

2. Put your name in the upper right hand corner of this paper. 

3. Circle the word “name” in sentence two. 

4. Draw five small squares in the upper left hand corner of this paper. 

5. Put an “X” in each square. 

6. Sign your name under the title. 

7. Put a circle around each square. 

8. After the title, write “yes, yes, yes”. 

9. Put a circle around each word in sentence seven. 

10. Put an “X” in the lower left hand corner. 

11. Draw a triangle around the “X”. 

12. On the reverse side of this paper, multiply 7X2. 

13. Call out your first name when you get to this point of the test. 

14. If you think you have followed directions up to this point, call out, “I have”. 

15. On the reverse side of this paper, add 48 and 49. 

16. Count out loud in your normal speaking voice backwards from ten to one. 

17. In your normal speaking voice, say, “I’m finished”. 

18. Now that you have finished reading carefully, do only sentences one and two. 

 

 

List of tasks – STUDENT A  

YOU HAVE TEN MINUTES TO COMPLETE THE TASKS LISTED. 

1. Read everything before doing anything. 

2. Put your name in the upper right hand corner of this paper. 

3. Circle the word “name” in sentence two. 

4. Draw five small squares in the upper left hand corner of this paper. 

5. Put an “X” in each square. 

6. Sign your name under the title. 

7. Put a circle around each square. 

8. After the title, write “yes, yes, yes”. 

9. Put a circle around each word in sentence seven. 

10. Put an “X” in the lower left hand corner. 

11. Draw a triangle around the “X”. 

12. On the reverse side of this paper, multiply 7X2. 

13. Call out your first name when you get to this point of the test. 

14. If you think you have followed directions up to this point, call out, “I have”. 

15. On the reverse side of this paper, add 48 and 49. 

16. Count out loud in your normal speaking voice backwards from ten to one. 

17. In your normal speaking voice, say, “I’m finished”. 

18. Now that you have finished reading carefully, do only sentences one and two. 



Origami task – STUDENT B – 

Use A4 paper, but turn it into a square 

FIRST (following the instructions below.) 

Lay out a rectangular sheet of paper vertically. 

Fold one corner of the paper until it meets the 

opposite edge, forming a triangle. Make sure 

they are even. 

Tear or cut the extra paper on the bottom. Done! 

And then… 

 

 

 

 

 

  



Role on the Wall outline 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 
 



Role on the Wall 
 
The outline of a body is drawn on a large sheet of paper, which is later stuck onto the wall.  This can 
be done by carefully drawing around one of the participants.  Words or phrases describing the 
character are then written directly onto the drawing or stuck on with post-its.  This drama technique 
can be carried out as a group activity or by individuals writing about their own character. You can 
include known facts such as physical appearance, age, gender, location and occupation, as well as 
subjective ideas such as likes/dislikes, friends/enemies, attitudes, motivations, secrets and dreams. 
  

 

  

 You can vary the approach, for example known facts can be written around the silhouette, and 

thoughts and feelings inside. Key lines spoken by the character can be added. 

 The class can return to add more ideas, thoughts and feelings as they discover more about the 

character over time. 

 Role on the wall can be used as a way to develop ideas for improvisation or rehearsal. 

 The approach can be used for historical characters too. 
  



Hot-seating 

 

A character is questioned by the group about his or her background, behaviour and motivation. The 

method may be used for developing a role in the drama lesson or rehearsals, or analysing a play 
post-performance. Even done without preparation, it is an excellent way of fleshing out a character. 

Characters may be hot-seated individually, in pairs or small groups. The technique is additionally 
useful for developing questioning skills with the rest of the group. 

 

How to do it 

The traditional approach is for the pupil playing the character to sit on a chair in front of the group 
(arranged in a semi-circle), although characters may be hot-seated in pairs or groups. It is helpful if 

the teacher takes on the role of facilitator to guide the questioning in constructive directions.To help 
students begin you can try hot-seating children in pairs (e.g. a pair of street urchins) or in groups (e.g. 
environmental protesters, refugees). 

If the background of the character is familiar to the pupils, then it may not be necessary for those 
playing the characters to do much preparation. Although some roles obviously require research you 

may be surprised at how much detail students can add from their own imaginations. It is important 
that the rest of the group are primed to ask pertinent questions. Don’t get bogged down in facts during 
hot seating, but concentrate on personal feelings and observations instead. 

  



Flashbacks/ Flashforwards 

 

Performers in a scene are asked to improvise scenes which take place seconds, minutes, days or 

years before or after a dramatic moment. This enables the exploration of characters' backgrounds, 
motivations and the consequences of their actions.  

The method can be used to quickly bring depth to activities involving still images or improvised 

drama.  Adding Flashbacks or Flash Forwards creates a context – it shows what led up to a particular 
moment, how it might be resolved or how it may lead onto additional challenges.  The technique helps 

to flesh out a dramatic moment or create the beginnings of a story. 
 

How to do it 

With a group that has created a still image, explain that when you clap your hands, you would like 

them to move silently in slow-motion to where their character was a few moments before.  When they 
are frozen still in the new image, you can use thought-tracking to explore character motivation. 

Now ask them to move back to their original image - which is the present moment.  Then you can use 
Flash Forwards - participants move in slow-motion to indicate where their characters might be a short 

time after this moment.  In this way you have created an episode with a beginning, middle and end 
and can develop it in any number of ways. 

  

http://dramaresource.com/strategies/still-images-a-freeze-frames
http://dramaresource.com/strategies/thought-tracking


Scrooge song, A Muppet Christmas Carol (1990) 

 

 

When a cold wind blows it chills you                            

Chills you to the bone                              

But there's nothing in nature  

that freezes your heart  

like years of being alone                              

It paints you with indifference                              

Like a lady paints with rouge                              

- And the worst of the worst   

- The most hated and cursed                              

Is the one that we call Scrooge                              

- Unkind as any  - And the wrath of many                             

This is Ebenezer Scrooge                              

Oh, there goes Mr Humbug                              

There goes Mr Grimm                              

If they gave a prize  for bein'mean                              

The winner would be him                              

Old Scrooge, he loves his money   

'cause he thinks it gives him power                              

If he became a flavour  

you can bet he would be sour                              

Even the vegetables don't like him.                              

There goes Mr Skinflint   

There goes Mr Greed                              

The undisputed master of  

the underhanded deed                              

He charges folks a fortune   

for his dark and draughty houses                              

Us poor folk live in misery                              

It's even worse for mouses                              

He must be so lonely   

He must be so sad                              

He goes to extremes to  

convince us he's bad                              

He's really a victim   

Of fear and of pride                              

Look close and there must be   

a sweet man inside… Nah.                              

There goes Mr Outrage                              

There goes Mr Sneer                              

He has no time for friends or fun                              

His anger makes that clear                              

Don't ask him for a favour   

'cause his nastiness increases                              

No crust of bread for those in need                              

No cheeses for us meeces   

There goes Mr Heartless                              

There goes Mr Cruel                              

He never gives, he only takes                              

He lets his hunger rule                              

If being mean's a way of life                              

You practise and rehearse                              

Then all that work is paying off   

'cause Scrooge is getting worse                              

Every day in every way   

Scrooge is getting worse 

 

  



Scrooge 
 
Nasty Old Mean Wicked Cold 

Oh! But he was a tight-fisted hand at the grindstone, Scrooge! a 
squeezing, wrenching, grasping, scraping, clutching, covetous, old 
sinner! Hard and sharp as flint, from which no steel had ever struck 
out generous fire; secret, and self-contained, and solitary as an 
oyster. The cold within him froze his old features, nipped his pointed 
nose, shrivelled his cheek, stiffened his gait; made his eyes red, his 
thin lips blue; and spoke out shrewdly in his grating voice. A frosty 
rime was on his head, and on his eyebrows, and his wiry chin. He 
carried his own low temperature always about with him; he iced his 
office in the dogdays; and didn't thaw it one degree at Christmas.  

External heat and cold had little influence on Scrooge. No warmth 
could warm, no wintry weather chill him. No wind that blew was 
bitterer than he, no falling snow was more intent upon its purpose, 
no pelting rain less open to entreaty. Foul weather didn't know 
where to have him. The heaviest rain, and snow, and hail, and sleet, 
could boast of the advantage over him in only one respect. They 
often `came down' handsomely, and Scrooge never did. 

  



Extract, A Christmas Carol, ‘The First of the Three Spirits’  

The Spirit touched him on the arm, and pointed to his younger self, intent upon his reading. 
Suddenly a man, in foreign garments: wonderfully real and distinct to look at: stood outside the 
window, with an axe stuck in his belt, and leading by the bridle an ass laden with wood. 

   'Why, it's Ali Baba!' Scrooge exclaimed in ecstasy. 'It's dear old honest Ali Baba! Yes, yes, I know. 
One Christmas time, when yonder solitary child was left here all alone, he did come, for the first 
time, just like that. Poor boy! And Valentine,' said Scrooge, 'and his wild brother, Orson; there they 
go! And what's his name, who was put down in his drawers, asleep, at the Gate of Damascus; don't 
you see him? And the Sultan's Groom turned upside down by the Genii; there he is upon his head! 
Serve him right! I'm glad of it. What business had he to be married to the Princess?' 

   To hear Scrooge expending all the earnestness of his nature on such subjects, in a most 
extraordinary voice between laughing and crying; and to see his heightened and excited face; would 
have been a surprise to his business friends in the city, indeed.  

   'There's the Parrot!' cried Scrooge. 'Green body and yellow tail, with a thing like a lettuce growing 
out of the top of his head; there he is! Poor Robin Crusoe, he called him, when he came home again 
after sailing round the island. 'Poor Robin Crusoe, where have you been, Robin Crusoe?' The man 
thought he was dreaming, but he wasn't. It was the Parrot, you know. There goes Friday, running 
for his life to the little creek! Halloa! Hoop! Hallo!' 

… 

   Scrooge's former self grew larger at the words, and the room became a little darker and more 
dirty. The panels shrunk, the windows cracked; fragments of plaster fell out of the ceiling, and the 
naked laths were shown instead; but how all this was brought about, Scrooge knew no more than 
you do. He only knew that it was quite correct; that everything had happened so; that there he was, 
alone again, when all the other boys had gone home for the jolly holidays. 

   He was not reading now, but walking up and down despairingly. Scrooge looked at the Ghost, and 
with a mournful shaking of his head, glanced anxiously towards the door. 

   It opened; and a little girl, much younger than the boy, came darting in, and putting her arms 
about his neck, and often kissing him, addressed him as her 'Dear, dear brother.' 

   'I have come to bring you home, dear brother!' said the child, clapping her tiny hands, and bending 
down to laugh. 'To bring you home, home, home!' 

   'Home, little Fan?' returned the boy. 

   'Yes!' said the child, brimful of glee. 'Home, for good and all. Home, for ever and ever. Father is so 
much kinder than he used to be, that home's like Heaven! He spoke so gently to me one dear night 
when I was going to bed, that I was not afraid to ask him once more if you might come home; and he 
said Yes, you should; and sent me in a coach to bring you. And you're to be a man!' said the child, 
opening her eyes,' and are never to come back here; but first, we're to be together all the Christmas 
long, and have the merriest time in all the world.' 



Strong descriptive writing about characters 
 
Objective: 
To establish the three rules of strong descriptive writing 
 
Rule 1: Strong verbs.  
ADJECTIVES? ALL THE TIME? 
 
Look at the description of Scrooge from A Christmas Carol: 
‘a squeezing, wrenching, grasping, scraping, clutching, covetous, old sinner!’ 
Some adjectives, but mostly VERBS. 
Example: 
Took. Instead of ‘took’ – SNATCHED. GRABBED. STOLE. RAIDED. PLUNDERED. PIRATED. 
GRASPED.  
 
Task: Make a spidergram of these words with the word ‘took’ in the centre. 
Task: Shouting. Using strong verbs to replace ‘shouting’, describe a person – SCREECHING, 
SCREAMING, ROARING and RAGING are all examples that could be used.  
 
Example: 
‘My English teacher, a screeching, screaming, roaring, raging woman who rarely listened and 
was never wrong, did not take kindly when I confessed that my homework was inside the 
dog.’ 
 
Task: Choose a verb, and using your brain, a buddy and a particular sort of book (which sort?) 
find the most exciting five replacements you can. After you’ve found them, create a sentence 
describing a person, using those verbs.  
  



Rule 2: Show, don't tell 

If there's one thing you should remember as you write your descriptive paragraph, extract or 

essay, it's the famous saying: show don't tell. But what's the difference between showing and 

telling? 

Consider these two simple examples: 

1. I grew tired after dinner. 
 

2. As I leaned back and rested my head against the top of the chair, my eyelids began to feel 
heavy, and the edges of the empty plate in front of me blurred with the white tablecloth. 

 

The first sentence tells readers that you grew tired after dinner. The second sentence shows 

readers that you grew tired. The most effective descriptive essays are loaded with such showing 

because they enable readers to imagine or experience something for themselves. 

As you write your descriptive essay, the best way to create a vivid experience for your readers is 

to focus on the five senses. 

sight 

sound 

smell 

touch 

taste 

When you focus your descriptions on the senses, you provide vivid and specific details that 

show your readers rather than tell your readers what you are describing. 

You’ve been working on a short paragraph about how Scrooge is linked to a season; which 

season, and why? Think about what a person would be like if they were linked to Spring, 

Summer or Autumn. Which aspects of that season could you link to a person, and how could 

you relate them to our senses? What tells us: 

She was like Spring. 

He was an Autumnal person. 

She reminded me of the Summer. 

??? 

Task: 



Thinking about your seasonal person, write a list of words, then add some suitable metaphors 

and similes, that reflect that season in that person's persona. 

Task: 

Look around the room. There are areas for each of the senses, written on a piece of paper stuck 

to the wall. On a post-it, write a sentence about each sense, relating it to your seasonal person, 

and stick it next to the sense on the wall. 

Task: 

Using an idea from the wall that you like that someone else has contributed create a short 

piece of description about a new person, describing them in relation to a season. 

  



Rule 3: Proper nouns 

Using specific nouns gives readers a more concrete vision of what you’re writing about. It 
makes the passage more engaging and vivid. 

Task 

Up in the tree, a bird sang, its voice warm and melodious. Nearby, an animal crouched, 
watching the bird. Emotion made the animal’s eyes glitter. Stealthily it began to slink forward, 
body to the ground. It was only a little distance from the bird when another animal dashed 
toward it from the next yard. As the first animal fled, the bird flew down and perched 
confidently on the second animal’s head. 

1. What kind of tree? 
2. What kind of bird? Remember: it must have a melodious song. 
3. “Nearby, an animal crouched.” What kind of animal. 
4. What specific emotion probably made the animal’s eye glitter? 
5. “Stealthily, it began to slink toward, body to the ground.” What part of the body would 

be close to the ground when an animal slinks? 
6. “It was only a little distance from the bird when another animal dashed toward it from 

the next yard.” How far away? How many feet? 
7. “It was only a little distance from the bird when another animal dashed toward it from 

the next yard.” What was the second animal? 

Re-reading the passage while substituting the answers for the tree, animals, and bird shows 
how important specific verbs can be.  

Task 

Intended to combine sensory details with specific nouns, this creation of a description of a 
favorite birthday dinner should leave your mouth watering! 

It was my birthday, and there on the table was my very favourite dinner. I stared greedily 
before digging in. There were zucchini boats, dark green and glittering, stuffed with chopped 
pork, rice, and tomatoes. There was corn on the cob, drenched in butter, sparkling with salt 
crystals. And there was my cake, a fiesta of whipped cream and sweet juicy strawberries. 

Write a paragraph describing your favourite dinner. The first introductory sentences have been 
provided: 

It was my birthday, and there on the table was my very favourite dinner. I stared greedily before 
digging in. There was… 

  



Writing People Descriptive Writing 

Assessment 
 

 

You will write a description about a person you know well. Before beginning your own writing you will 
read several descriptions and explore features of this genre which you could then incorporate into your 
own description. 
Your description will highlight how you have structured your writing and selected details effectively 
which ‘reveal rather than tell’ about your subject and your attitude towards them.  
 
Your description will be 500 words long. 
 
You will be assessed on 

 how well you express and develop your ideas about your subject 

 your ability to craft your description and to select details carefully 

 how well you structure your writing 

 your accuracy in spelling, punctuation and paragraphing. 
 
Introduction 
 
A person you know well can be the inspiration for some descriptive writing. In this activity students have 
written about people their own age as well as of different generations, both younger and older, alive 

and dead. What they have in common is that they are well known to the writers. 
 
Assignment must be typed in Calibri or Ariel font. Size is 12 point. Please use ‘normal’ margins and 1.5 
spacing. A paper copy must be handed in by 3pm on the due date. 
 
Due:  
 
Please attach the assessment criteria to the front of the piece of writing (teacher comments and marks 
at the back of assessment sheets.) 
 
 

Student’s comment: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student’s own targets: 
 
1 
 
 
 
 
 
 
2 
 
 
 

 



EISM – Task Specific Rubric Grade 9 – WRITING PEOPLE 
 

Band Content – CRITERION A TASK SPECIFIC RUBRIC 

0 The student does not reach a standard 
described by any of the descriptors below. 

I have not reached any of the standards described below. Or, I have not submitted 
the task. 

1-2 The student demonstrates very limited 
understanding of the text and topic, and little 
or no awareness of the author’s choices. There 
is little or no detail, development or support. 
In creative work, pieces show very limited 
imagination or sensitivity; the student rarely 
employs literary features, or employs literary 
and/or non-literary features that do not serve 
the context or intention. 
The use of terminology is missing, 
inconsistent and/or incorrect. 

I have very little understanding of characterisation as: 
My descriptions are very brief and lack detail. 
I have not made any attempt to persuade the audience to empathise with 
characters/situations. 
There is scant use of strong verbs or proper nouns. 
There is scant evidence of the five senses and no effort to ‘show, not tell’. 

3-4 The student demonstrates limited 
understanding of the text and topic, 
and sometimes shows an awareness of the 
author’s choices, although detail, 
development and/or support are insufficient. 
In creative work, pieces show limited 
imagination or sensitivity; the student 
attempts to employ literary and/or non-
literary features; these sometimes serve the 
context and intention. 
The use of terminology is sometimes accurate 
and appropriate. 

I have shown limited understanding of characterisation, using some of the 
features detailed below, in my own narrative: 
I am using some detail to illustrate my ideas, but this may not be consistent. 
I have been somewhat imaginative in my ideas. 
I have, at times, encouraged empathy with characters so that the reader feels 
drawn into my writing. 
I have used some strong verbs and some proper nouns to enhance my reader’s 
understanding and ability to visualise my character/ their situation. 
I have referred to some of the five senses in an effort to ‘show, not tell’. 
 

5-6 The student demonstrates a sufficient 
understanding of the text and topic, and an 
awareness of the author’s choices, using 
adequate detail, development and support. 
In creative work, pieces reflect some 
imagination and sensitivity; the student 
generally employs literary and/or non-literary 
features that serve the context and intention. 
Terminology is usually accurate and 
appropriate. 

I have shown adequate understanding of characterisation through my ability to 
use some of the features detailed below, in my own narrative: 
I am using some detail to illustrate my ideas, but this may not be consistent. 
I have been somewhat imaginative in my ideas. 
I have, at times, encouraged empathy with characters so that the reader feels 
drawn into my writing. 
I have used some strong verbs and some proper nouns to enhance my reader’s 
understanding and ability to visualise my character/ their situation. 
I have tried to refer to all five senses in an effort to ‘show, not tell’, although this 
may not be entirely consistent. 

7-8 The student demonstrates a good 
understanding of the text, topic and the 
author’s choices, using substantial detail, 
development and support. 
In creative work, pieces reflect imagination 
and sensitivity; the student employs literary 
and/or non-literary features that serve the 
context and intention. 
Relevant terminology is used accurately and 
appropriately. 

I have shown a clear understanding of characterisation through my ability to use a 
range of the features detailed below, in my own narrative: 
I am using creative detail to illustrate my ideas. 
I have been imaginative in my ideas. 
I have encouraged empathy with characters so that the reader feels drawn into 
my writing. 
I have maintained use of strong verbs and proper nouns to enhance my reader’s 
understanding and ability to visualise my character/ their situation. 
I have referred to all five senses more than once, in a good effort to ‘show, not 
tell’. 

9-10 The student demonstrates a perceptive 
understanding of the text, 
topic and the author’s choices, consistently 
using illustrative detail, development and 
support. 
In creative work, pieces reflect a lot of 
imagination and sensitivity; the student 
employs literary and/or non-literary features 
effectively that serve the context and 
intention. 
The student shows a sophisticated command 
of relevant terminology, and uses it 
appropriately. 

I have shown a clear and thorough understanding of characterisation through my 
ability to use a range of the features detailed below,  in my own narrative: 
I am using creative and vivid detail to illustrate my ideas. 
I have been very imaginative in my ideas. 
I have encouraged strong empathy with characters so that the reader feels drawn 
into my writing. 
I have consistently maintained use of strong verbs and proper nouns to enhance 
my reader’s understanding and ability to visualise my character/ their situation. 
I have referred to all five senses more than once, in an excellent effort to ‘show, 
not tell’. 

 

 



Band Organisation – CRITERION B TASK SPECIFIC 

0 The student does not reach a standard 
described by any of the descriptors below. 

I have not reached any of the standards described below. Or, I have not submitted 
the task. 

1-2 The student rarely employs organizational 
structures and/or language specific 
conventions, or uses those that do not serve 
the context and intention. 
The work is generally disorganized, unclear 
and/or incoherent. 
The student employs critical apparatus 
inappropriately or not at all. 
 

I have written a straightforward narrative in terms of chronology.  
My ideas are a little jumbled. 
I focus on a very limited range of characterisation. 
I am not using paragraphs. 
 

3-4 The student sometimes employs 
organizational structures and/or language -
specific conventions that serve the context 
and intention. 
The work shows the beginnings of 
organization but lacks coherence. 
The student employs critical apparatus with 
limited success. 
 

My writing develops character through description of their sayings, expressions, 
routines, mannerisms and the writer’s links to the character, although these lack 
detail. 
I may show my character’s perspective but this may be very unbalanced.  
My narrative is not easy to follow. 
My writing may concentrate on one or two aspects of my character, rather than 
giving a range of detail about them.  
My ideas are not flowing from one to the other. 
I am beginning to use paragraphs but this is not consistent. 
 

5-6 The student usually employs organizational 
structures and language specific conventions 
that serve the context and intention. 
The work is generally organized, clear and 
coherent. 
The student generally employs critical 
apparatus correctly. 
 

My writing develops character through description of their sayings, expressions, 
routines, mannerisms and the writer’s links to the character, although these may 
be somewhat vague at times. 
I may show my character’s perspective but this may not be balanced with my own. 
My narrative is generally logical to follow but at times may stray off track. 
My writing may concentrate on one or two aspects of my character, rather than 
giving a range of detail about them.  
I use some connectives and conjunctions to link paragraphs effectively. 
I have generally used paragraphs correctly and do not have too many ideas in one 
paragraph. 
 

7-8 The student consistently employs 
organizational structures and language 
specific conventions that serve the context 
and intention. 
The work is usually well-organized, clear and 
coherent and the ideas being expressed build 
on each other. 
The student employs critical apparatus 
correctly. 
 

My writing develops character through clear description of their sayings, 
expressions, routines, mannerisms and the writer’s links to the character. 
I show my character’s perspective as well as my own. 
My narrative is easy to read and logical to follow. 
My writing is of an appropriate length to be read in one sitting and I have managed 
to start and end the description without it seeming unfinished.  
I use a range of connectives and conjunctions to link paragraphs effectively. 
 

9-10 The student consistently employs 
sophisticated organizational structures and 
language-specific conventions that serve the 
context and intention. 
The work is consistently well-organized, clear 
and coherent and the ideas being expressed 
build on each other in a sophisticated 
manner. 
The student integrates critical apparatus 
correctly and effectively. 
 

My writing develops character through clear and detailed description of their 
sayings, expressions, routines, mannerisms and the writer’s links to the character. 
I show my character’s perspective as well as my own. 
My narrative is enjoyable to read as it is very logical to follow. 
My writing is of an appropriate length to be read in one sitting and I have managed 
to start and end the description without it seeming unfinished.  
I use a range of connectives and conjunctions to link paragraphs fluently and 
effectively. 
 

 

 

 

 

 

 

 

 

 

 

 



Band Style and Language Mechanics TASK SPECIFIC 

0 The student does not reach a standard 
described by any of the descriptors below. 

I have not reached any of the standards described below. Or, I have not submitted 
the task. 

1-2 The student employs a very limited range of 
appropriate vocabulary, idiom and sentence 
structure. There are very frequent errors in 
grammar and syntax, which persistently 
hinder communication. 
There is little or no evidence of a register and 
style that serve the context and intention. 
There are very frequent errors in punctuation 
and spelling/writing, which persistently 
hinder communication. In oral/presentation 
work there is little or no competence in 
oratory technique. 

I use a very limited range of vocabulary. 
My sentence structure is frequently inaccurate. 
My punctuation, spelling and writing has very frequent errors which makes my 
writing very hard to understand.   
 

3-4 The student employs a limited range of 
appropriate vocabulary, idiom and sentence 
structure. There are frequent errors in 
grammar and syntax, which hinder 
communication. 
There is some evidence of a register and style 
that serve the context and intention. 
There are frequent errors in punctuation and 
spelling/writing, which hinder 
communication. In oral/presentation work 
there is some competence in oratory 
technique. 
 

I use a limited range of vocabulary. 
My sentence structure is often inaccurate or is merely simple sentences. 
My punctuation, spelling and writing has frequent errors which makes my writing 
hard to understand.   
 

5-6 The student generally employs a range of 
appropriate vocabulary, idiom and sentence 
structure. Grammar and syntax are generally 
accurate; occasional errors sometimes hinder 
communication. 
The student often uses a register and style 
that serve the context and intention. 
Punctuation and spelling/writing are 
generally accurate; occasional errors 
sometimes hinder communication. In 
oral/presentation work there is adequate 
competence in oratory technique. 

I usually select appropriate vocabulary. 
My sentence structure is generally accurate although not necessarily varied. I am 
sticking to safe structures e.g. compound and simple sentences. 
I am attempting to use persuasive and descriptive language that encourages the 
audience to understand and sympathise with my character but am not always 
effective. 
My punctuation, spelling and writing are generally accurate.   
I am able to spell most simple words correctly and am using basic punctuation 
appropriately. 
 

7-8 The student employs a range of appropriate 
vocabulary, idiom and sentence structure. 
Grammar and syntax are accurate; occasional 
errors rarely hinder communication. 
The student consistently uses a register and 
style that serve the context and intention. 
Punctuation and spelling/writing are 
accurate; occasional errors rarely hinder 
communication. In oral/presentation work 
there is a good level of competence in 
oratory technique. 

I have selected strong, meaningful and wide-ranging vocabulary where possible. 
My sentence structure is accurate and is also varied: simple, compound and 
complex, for appropriate effects. 
I am using persuasive and descriptive language that encourages the audience to 
understand and sympathise with my character. 
My punctuation, spelling and writing are accurate.   
I am able to spell some complicated words correctly and am able to showcase 
some complex punctuation such as the semi-colon. 
I am experimenting with unusual conjunctions. 

9-10 The student employs a wide and effective 
range of appropriate vocabulary, idiom and 
sentence structure. Grammar and syntax are 
accurate; very infrequent errors do not 
hinder communication. 
The student demonstrates mastery of a 
register and style that serve the context and 
intention. 
Punctuation and spelling/writing are 
accurate; very infrequent errors do not 
hinder communication. In oral/presentation 
work there is a high level of competence in 
oratory technique. 

I have consistently selected strong, meaningful and wide-ranging vocabulary  
My sentence structure is consistently accurate and is also varied: simple, 
compound and complex, for appropriate effects. 
I am using persuasive and descriptive language that encourages the audience to 
understand and sympathise with my character. 
My punctuation, spelling and writing are very accurate.   
I am able to spell complicated words correctly and am able to showcase a wide 
range of complex punctuation such as the semi-colon. 
I am using unusual conjunctions such as nevertheless, despite and notwithstanding 
for example. 
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Marks A:        /10 B:         /10 C:       /10  
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